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ORIGINAL ARTICLE

The Relationship between Interpersonal and Intrapersonal
Intelligences and Classroom Management Strategies among
Instructors of English for Medical Sciences

Background: The current study strove to unfold the relationship
between interpersonal and intrapersonal intelligence types and
classroom management strategies among the instructors of
teaching English to the students of medical sciences. The study
further tried to see if there was any significant difference between
language and content instructors in terms of their classroom
management strategies in their classes.

Methods: A convenient sample of 80 EAP instructors from state
universities of Tehran, Tabriz, Isfahan, and Mashhad provided
responses to the excerpted items related to personal intelligences
from McKenzie's Multiple Intelligences Questionnaire and
Behavior and Instructional Management Scale (BIMS). A Pearson
product-moment correlation test was run to determine the
possible link between the participants’ personal intelligences and
their classroom management strategies. Moreover, an independent
sample t-test was used to find out the possible difference between
language and content instructors in terms of their classroom
management strategies.

Results: The results revealed a significant relationship between the
instructors’ interpersonal and intrapersonal intelligences and their
classroom management strategies. Furthermore, a significant
difference was found between language and content instructors in
terms of their classroom management approaches in English for
the students of medical science courses.

Conclusion: The findings can raise the EAP instructors’ consciousness
to enhance their interpersonal and intrapersonal intelligence types in
order to improve and promote their classroom management
strategies. In addition, the results may enhance the policymakers’
perception of the required considerations for in-service teacher
training courses of English for medical science instructors.
Keywords: Classroom management strategies, English for the
students of medical sciences, Language instructors, Content
instructors, Interpersonal intelligence, Intrapersonal intelligence
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Interpersonal and Intrapersonal Intelligences

INTRODUCTION

Intelligence has long been assessed based on individuals’
performance on Intelligence Quotient (IQ) tests (1). This
view has persisted till Gardner (2) presented an innovative
view towards intelligence and redefined it as one’s capability
for adapting themselves to upcoming situations. He
considered all human beings as owning nine intelligence
types, namely verbal/linguistic, logical/musical, spatial/visual,
bodily/kinesthetic, interpersonal, intrapersonal, natural, and
existential while he believed that no two people share the
same intelligence profile (3). Gardner believed that
intelligence is dynamic and fluctuates by the changes in the
surrounding conditions.

Multiple intelligences theory has proved to contribute to the
efficiency of various learning experiences  (4).
Notwithstanding the existing extensive literature on
language learners’ multiple intelligences, English teachers’
intelligence profiles have received scant attention (5) despite
their prominence in enhancing their self-efficacy and
teaching effectiveness (6). In one study, Khosravi and Saidi
(6) referred to the relationship between interpersonal and
intrapersonal intelligence types and self-efficacy beliefs
among the instructors of English for academic purposes
(EAP). Similarly, these variables were demonstrated to be
linked in English for general purpose courses (4).

In the same line, numerous scholars have pointed out the
vital role of the teachers’ classroom management beliefs in
promoting the instructional perceptions and procedures
(7). Indeed, effective classroom management leads to
efficient education. Classroom management strategies refer
to a set of skills possessed by the teachers to plan and
practice teaching (8-9). Classroom management entails
non-interventionist, interactionist, and interventionist
approaches (10). Non-interventionist teachers adhere to
student-centered  principles and  practices while
interventionist teachers take a more authoritative stance in
their classes and adopt a controlling style for handling the
class incidents. Located between these two extremes are
interactionist teachers who believe that the learners can
manipulate the external motives and the environment
would shape the learners’ learning practices as well (11).
While interventionist approaches allow for higher degrees
of control over the class procedures by the teacher, non-
interventionist ones provide a relaxing environment in
which the affective barriers are totally removed (7). A
teacher who attempts to expedite the learning processes
through establishing a flexible teaching setting takes the
midway and makes use of both the cognitive and affective
potentials of the students in the class (12). Such an
approach seems to be in line with the underlying principles
of EAP courses (13). Accordingly, classroom management
seems to be of higher prominence in English for academic
purposes courses which entail a student-centered, need-
based approach (6). In Iran, the content (subject
specialists) or language (English language teaching
specialists) instructors are responsible for offering EAP
courses. Numerous studies have been conducted on English
teachers’ classroom management perceptions (12). Previous

studies have revealed the role of urban or rural setting in
the approach the teachers adopt to lead their English
classes (14). Furthermore, the female teachers were shown
to be more lenient in their management strategies.
Contrarily, Rahimi and Asadollahi (15) proved that
teachers’ gender, age, and experience were not
considerably related to the teachers’ classroom
management orientations. The previously conducted
studies have demonstrated that the teachers’ beliefs about
the classroom management directly influence their real-life
teaching practices (14). As the literature indicates, both the
teachers’ multiple intelligences and  classroom
management strategies are influenced by the contextual
attributes (3, 14,15). To the best of the researchers’
knowledge, no study has yet touched upon the Iranian
instructors’ classroom management strategies and multiple
intelligences in English for the students’ of medical science
courses. Given the significance of the contextual factors in
determining the teachers’ beliefs about the classroom
management and their perceptions of their own
intelligence types and considering the link between the
English practitioners’ personal intelligence and their
efficacy beliefs, the current study attempted to bridge this
gap through investigating the possible relationship
between their interpersonal and intrapersonal intelligence
types and classroom management strategies. English for
medical purposes courses are offered either by the
language or content “physician” instructors. These courses
aim to provide subject-specific instruction gearing to the
particular academic or professional needs of the medical
students (6), and hence put a heavy burden on the
instructors’ shoulders. The instructors in EAP courses
might face numerous questions which require the specialist
and technical knowledge of the medical issues (16). The
unanticipated nature of the challenges in subject-specific
courses may put the instructors in a predicament position
(17). Due to the perceived differences between language
and content instructors regarding their teaching practices
in English courses offered to the medical students (13), the
study further strived to see if language and content
instructors were different in terms of their classroom
management strategies.

It is worth noting that interpersonal intelligence refers to the
ability to perceive and make distinctions in the moods,
intentions, and feelings of other people. On the other hand,
intrapersonal intelligence implies having an accurate picture
of oneself (one’s strengths and limitations) (18). These two
intelligence types were considered as they have been
previously linked to the EAP instructors’ self-efficacy beliefs
(6) as a concept akin to the classroom management
strategies. Hence, the following research questions were
posed:

1) Is there any significant relationship between Iranian
English for medical science instructors’ interpersonal and
intrapersonal intelligence types and their classroom
management beliefs?

2) Is there any significant difference between language and
content English for medical science instructors in terms of
their classroom management beliefs?
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METHODS

Participants

The participants of the study consisted of 80 (40 males and
40 females) instructors of English for medical sciences from
state universities of Tehran, Tabriz, Isfahan, and Mashhad,
aged between 38 and 63 years old. Their EAP teaching
experience ranged from three to fifteen years. The
participants included 40 language instructors who held a
PhD degree in Teaching English as a Foreign Language (32),
English Literature (6), and Translation Studies (2) and 40
content instructors (physicians).

Instruments

In order to determine the instructors’ interpersonal and
intrapersonal intelligence scores, the relevant items were
excerpted from McKenzie’s Multiple Intelligences
Questionnaire (1999), including ten five-point Likert-scale
items for each intelligence ranging from 1 (completely
disagree) to 5 (completely agree). The calculated reliability
coefficients were 0.86 and 0.79 for interpersonal and
intrapersonal intelligence types, respectively.

In order to obtain the scores on classroom management
strategies, the Behavior and Instructional Management Scale
(BIMS) was utilized (19). The scale included 24 six-point
Likert-scale items eliciting the teachers’ instructional
management (12 items) and behavior management (12
items) strategies. The responses for each item ranged from 1
(strongly disagree) to 6 (strongly agree). Higher scores on
each subscale mean a more controlling, interventionist
approach. The overall reliability coefficient was 0.88 and
Cronbach’s alpha coefficients for the instructional and
behavioral management subscales were 0.82 and 0.92,
respectively.

Procedures

The questionnaires were emailed to the EAP instructors and
they voluntarily participated in the study. They were also
asked to provide their demographic information. They were

all assured to the anonymity of the data. Out of the 115
questionnaires, 80 completed ones were received. Hence,
the return rate was %70 in the current study. In order to
answer the first research question, a Pearson product-
moment correlation test was used. Furthermore, to answer
the second research question, an independent sample t-test
was run.

RESULTS

Table 1 presents the descriptive statistics of the participants’
interpersonal intelligence, intrapersonal intelligence, and
classroom management beliefs.

The score for each intelligence type ranges from 10 to 50.
The mean scores above the average are considered high. As a
result, the means scores indicate high levels of personal
intelligence. Furthermore, the scores may range from 12 to
72 for instructional and behavioral management beliefs.
Being close to the highest extreme score, the mean values
reveal a more controlling, interventionist classroom
management strategies among the instructors who teach
English to the students of medical sciences.

To determine the relationship between interpersonal and
intrapersonal intelligence types and their classroom
management strategies of the instructors in English for
medical science courses, a Pearson product-moment
correlation test was used.

As Table 2 shows, there is a significant negative relationship
between English for medical science instructors’ two
personal intelligences and their instructional and behavioral
management strategies. The results show that increasing the
participants’ interpersonal and intrapersonal intelligence
scores lowers their scores on instructional and behavioral
management subscales, that is it leads to adopting a more
lenient and less controlling classroom management
approach.

In order to find if language and content English for
medical sciences instructors differ with regard to their
classroom management strategies, an independent sample
t-test was run.

Table 1. Descriptive statistics of interpersonal and intrapersonal intelligence types, and classroom management beliefs

Variable N
Interpersonal intelligence 80
Intrapersonal intelligence 80
Instructional management 80
Behavioral management 80

Maximum Minimum Mean (SD)
47 33 39.15 (6.24)
48 26 35.42 (4.97)
67 42 61.23 (5.87)
70 45 62.48 (6.07)

beliefs

Table 2. The results of correlation between interpersonal and intrapersonal intelligence types and classroom management

Variable

Interpersonal intelligence

Intrapersonal intelligence

Instructional management
-0.67* -0.68*
-0.34* -0.43*

Behavioral management
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Interpersonal and Intrapersonal Intelligences

Table 3. The results of independent sample t-test for language and content English for medical science instructors

Variable Group N

. Language 40
Instructional management

Content 40

. Language 40
Behavioral management

Content 40

Mean (SD) T df Sig.
63.38 (3.21) -6.875 78 0.01
52.25 (3.69)
68.28 (63.32) 78 0.02

53.68 (51.23)

As Table 3 shows, there is a significant difference between
language and content English for medical science instructors
in terms of their instructional (Sig.= 0.01, p<0.05), and
behavioral (Sig.= 0.02, p<0.05) management strategies. The
findings demonstrate that language instructors take a more
interventionist, controlling approach in instructional and
behavioral management in teaching English to the students
of medical sciences.

DISCUSSION

The current study investigated the relationship between the
English instructors’ interpersonal and intrapersonal
intelligences and their classroom management beliefs in
universities of medical sciences. Moreover, it tried to explore
the possible difference between the language instructors and
the physician instructors in terms of their approaches to
classroom management in English for medical purposes
courses. The results of the study showed that both language
and content instructors take up an interventionist approach
towards the instructional and behavioral management of
teaching English to the students of medical sciences and seek
for higher levels of control over the classroom procedures.
Meanwhile, the language instructors were shown to be more
interventionist. The results were in opposition to those of
previously conducted studies (12, 15, 20).

Besides, since the instructors are not provided with adequate
training on the peculiarities of the subject-related courses
and discipline-specific linguistic features, they may think that
granting students higher degrees of control in the class
mounts a challenge and impedes their ability to handle
subject-related problems (12, 20) In this sense, English
language for medical science instructors’ lack of subject-
related knowledge may underlie their more controlling
approach. Verily, it might be an avoidance strategy to go
through the upcoming critical incidents (16). As Wu and
Badger (17) asserted, EAP courses create In-Class Subject
Knowledge Dilemma for the language instructors and expose
them to a wide range of unpredictable situations. In this
regard, language instructors might encounter unexpected
incidents upon discipline-related content which not fall
within their realm of expertise (16).

Furthermore, the results demonstrated a negative correlation
between interpersonal and intrapersonal intelligence types
and instructional and behavioral management strategies. It
seems that these two intelligence types and classroom
management beliefs are facets of a general ability that is
benefiting from one’s potentials to work towards their goals
(6). Being able to perceive the students’ various feelings,

moods, and needs would empower the instructors to pursue a
less controlling approach to the management of the
instructional and behavioral procedures in EAP classes (6, 18).
The results indicated the interventionist approach of English
for medical science instructors in EAP classes. Moreover, it
was found that an increase in their personal intelligences
would lead to a less controlling approach towards classroom
management. Hence, this conclusion might be drawn that
developing the instructors’ interpersonal and intrapersonal
intelligences would cause them to adopt a more
interactionist approach which seems to be in line with the
learner-centeredness principle of EAP courses. The findings
of the study enrich the available literature on EAP teachers’
individual differences and classroom management strategies.
The results also carry some pedagogical implications for EAP
teacher training courses. In this regard, numerous workshops
can be held to enhance the teachers’ interpersonal skills and
instructional and behavioral management strategies before
assigning them the task of teaching English to the students of
medical sciences. In this way, the instructors’ confidence is
built up in holding EAP courses and tailoring them to the
students’ academic and occupational needs relevant to the
field of medical sciences. As a result, they would be more
inclined to take a more learner-centered interactionist or non-
interventionist approach towards classroom management
which is in line with the underlying principles of EAP courses.
To continue the line of research evoked by the current study,
further studies might be conducted through utilizing some
qualitative instruments (e.g. interviews, observations). More
research may be carried out to investigate the possible
differences among the instructors’ classroom management
beliefs and practices in terms of the contextual factors.
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