Comparing Critical Thinking Skills and Happiness among Students

ORIGINAL ARTICLE
ﻣﻘﺎرﻧﻪ ﻣﻬﺎرة اﻟﺘﻔﮑﺮ اﻟﻨﻘﺎد و اﻟﺮﻓﺎﻫﯿﮥ ﺑﯿﻦ ﻃﻼب ﮐﻠﯿﻪ اﻟﻄﺐ و ﺳﺎﺋﺮاﻟﺠﺎﻣﻌﺎت

Comparing Skills of Critical Thinking and Happiness among
Students of Faculty of Medial Sciences and other Universities
of Ghaen

اﻟﺘﻤﻬﯿﺪ و اﻟﻬﺪف  :ﯾﻌﺘﺒﺮ اﻟﺘﻄﻮر اﻟﺘﻌﻠﯿﻤﯽ ﻣﻦ اﻟﻤﻮﺿﻮﻋﺎت اﻷﺳﺎﺳﯿﮥ ﻓﯽ ﻣﺠﺎل

Background: Educational achievement is highly important in the
higher education and universities’ system in all countries. Critical
thinking and problem solving skills are the main outcomes of
higher education and the accreditation criteria. Happiness is one
of the fundamental emotions of human beings that has a crucial
role in the health of individuals and society. It could be the catalyst
and facilitator in the development of critical thinking. The purpose
of the present study was to compare critical thinking skills and
happiness among the students of different universities.
Methods: This is a descriptive analytical study conducted on 244
students of different universities of Ghaen that entered the study
by multistage cluster sampling. Rytas questionnaire of critical
thinking 2003 and Oxford Happiness questionnaire were used and
the data were analyzed by SPSS (ver. 14), Pearson's correlation,
independent t-test, and ANOVA and the statistical significance level
was 0.05.
Results: 163 participants (66.8%) were male and 81 students
(33.2%) were female. The results presented that there is a
significant difference between the mean of critical thinking and
happiness among the students based on universities (p0. 05).
Furthermore, there is a significant difference between critical
thinking and happiness (r=0. 246).
Conclusions: Educational programmers should concern critical
thinking and the methods to upgrade it. Moreover, the teachers
should use new teaching methods in the curriculum in order to
increase happiness in the students.
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ﻓﯽ ﻣﺪﯾﻨﻪ ﻗﺎﯾﻦ

اﻟﺘﻌﻠﯿﻢ اﻟﺠﺎﻣﻌﯽ ﻓﯽ اﻟﺒﻼد  .إن اﻟﺘﻔﮑﺮ اﻟﻨﻘﺎد و ﻣﻬﺎره ﺣﻞ اﻟﻤﺴﺄﻟﮥ ﻣﻦ أﻫﻢ اﻷﻫﺪاف
اﻟﺘﻌﻠﯿﻤﯿﻪ و اﻟﺘﯽ ﺗﻀﻔﯿﯽ إﻋﺘﺒﺎرا " ﺑﺎﻟﻐﺎ" إﻟﯽ اﻟﺠﺎﻣﻌﺎت.إن اﻟﺮﻓﺎﻫﯿﮥ ﻫﻮ ﺣﺲ ﻋﻤﻘﯽ
ﻋﻨﺪ اﻟﺒﺸﺮ و ﯾﻌﯿﻦ ﺳﻼﻣﮥ اﻟﻔﺮد و اﻟﻤﺠﺘﻤﻊ  ،و ﯾﻌﺘﺒﺮ ﻋﺎﻣﻞ ﻣﺴﺎﻋﺪ و ﻣﺴﻬﻞ ﻓﯽ
ﺗﻮﺳﻌﮥ اﻟﺘﻔﮑﺮ اﻟﻨﻘﺎد .إن اﻟﺪراﺳﮥ اﻟﺤﺎﻟﯿﻪ ﺗﻬﺪف إﻟﯽ ﻣﻘﺎرﻧﮥ ﻣﻬﺎرة اﻟﺘﻔﮑﺮ اﻟﻨﻘﺎد و
اﻟﺮﻓﺎﻫﯿﮥ ﻋﻨﺪ ﻃﻼب اﻟﺠﺎﻣﻌﺎت .
اﻷﺳﻠﻮب  :إن ﻫﺬه اﻟﺪراﺳﮥ اﻟﺘﻮﺻﯿﻔﯿﮥ و اﻟﺘﻌﻠﯿﻤﯿﮥ ﺗﻤﺖ ﻋﻠﯽ  244ﻃﺎﻟﺐ ﻣﻦ ﻃﻠﺒﻪ
ﺟﺎﻣﻌﺎت ﻣﺪﯾﻨﻪ ﻗﺎﯾﻦ اﻋﺘﻤﺪﻧﺎ ﻓﯽ ﺗﺠﻤﯿﻊ اﻟﻨﺘﺎﺋﺞ ﻋﻠﯽ اﻻﺳﻠﻮب اﻟﻌﻨﻘﻮدي  ،ﺗﻢ اﺳﺘﺨﺪام
إﺳﺘﻤﺎرات اﻟﺘﻔﮑﺮ اﻟﻨﻘﺎد رﯾﻨﮑﺲ  2003و إﺳﺘﻤﺎرة إﮐﺴﻔﻮرد اﻟﺮﻓﺎﻫﯿﮥ .ﺗﻢ ﺗﺤﻠﯿﻞ
اﻟﻤﻌﻄﯿﺎت ﻋﺒﺮ ﺑﺮﻧﺎﻣﺞ  spssاﻟﻨﺴﺨﻪ  14اﻹﺣﺼﺎﺋﯽ و اﻹﺧﺘﺒﺎرات اﻹﺣﺼﺎﺋﯿﻪ  ،ﺗﺮاﺑﻂ
ﺑﯿﺮﺳﻦ  T ،اﻟﻤﺴﺘﻘﻞ و )Anova (p=0.05
اﻟﻨﺘﺎﺋﺞ :ﻣﻦ ﺑﯿﻦ  244ﻃﺎﻟﺐ اﻟﺬﯾﻦ إﺷﺘﺮﮐﻮا ﻓﯽ اﻟﺪراﺳﮥ  163ﻣﻦ اﻟﺬﮐﻮر )،(66,8%
 81ﮐﺎﻧﻮا ﻣﻦ اﻻﻧﺎث ) ، (23,2%أﺷﺎرت اﻟﻨﺘﺎﺋﺞ إﻟﯽ أن ﻣﻌﺪل ﻋﻼﻣﮥ اﻟﺘﻔﮑﺮ اﻟﻨﻘﺎد و
اﻟﺮﻓﺎﻫﯿﮥ ﻋﻨﺪ اﻟﻄﻼب ﮐﺎن ﻣﺨﺘﻠﻔﺎ ﻓﯽ اﻟﺠﺎﻣﻌﺎت ) (P<0.05و أﯾﻀﺎ ﮐﺎن ﻫﻨﺎك
إرﺗﺒﺎط ذو ﻗﯿﻤﮥ ﺑﯿﻦ اﻟﺘﻔﮑﺮ اﻟﻨﻘﺎد و اﻟﺮﻓﺎﻫﯿﮥ ﻋﻨﺪ اﻟﻄﻼب )(r=0.246
اﻻﺳﺘﻨﺘﺎج  :إن اﻟﺘﻔﮑﺮ اﻟﻨﻘﺎد و أﺳﺎﻟﯿﺐ إرﺗﻘﺎء ﻫﺬا اﻟﺘﻔﮑﺮ ﯾﺠﺐ أن ﯾﮑﻮن ﻓﯽ ﺟﺪول
اﻟﺒﺮﻣﺠﮥ اﻟﺘﻌﻠﯿﻤﯿﮥ و ﯾﺠﺐ إن ﯾﺴﺘﺨﺪم اﻷﺳﺎﺗﺬة ﺑﺮاﻣﺞ ﺗﻌﻠﯿﻤﯿﮥ ﺟﺪﯾﺪة ﺗﺮﻓﻊ ﻣﺴﺘﻮي
اﻟﺮﻓﺎﻫﯿﮥ اﻟﺘﻌﻠﯿﻤﯿﮥ ﻋﻨﺪ اﻟﻄﻼب.
اﻟﮑﻠﻤﺎت اﻟﻤﻔﺘﺎح :اﻟﺘﮑﻔﺮ اﻟﻨﻘﺎد -اﻟﺮﻓﺎﻫﯿﮥ – اﻟﻄﻼب .
قاین یونیورسیٹی کی میڈیکل یونیورسٹی اور دیگر یونیورسٹیوں میں طلباء کی تنقیدی
فکر اور خوش رہنے کا جائزہ۔
بیگ گراونڈ :تعلیم میں پیشرفت کرنا ان مسائل میں سے جن پر اعلی تعلیم کا شعبہ
اور یونیورسٹی نظام تعلیم بہت زیادہ تاکید کرتا ہے۔تنقیدی فکر اور مسئلے کو حل
کرنے کی ص��حیت اعلی تعلیم اور یونیورسٹیوں کو اعتبار عطا کرتی ہے۔خوشی اور
خوش رہنا انسان کا یا بنیادی جذبہ ہے جو فردا اور معاشرے کی س��متی میں اہم کردار
ادا کرتی ہے اور انسان کی تنقید فکر کو پروان چڑھانے میں رول ادا کرتی ہے۔ یہ
تحقیق مختلف یونیورسٹیوں کے طلباء کے درمیان تنقیدی فکر کا جائزہ لئے جانے کے
لئے انجام پائي ہے۔
روش :یہ تحقیق ایک تجزیاتی تحقیق ہے جس میں قاين کی مختلف یونیورسٹیوں کے
دو سو چوالیس طلباء نے شرکت کی۔ تحقیق میں شرکت کرنے والے طلبا کو رائٹکس
کا تنقیدی فکر کا سوالنامہ اور ا ٓکسفورڈ یونیورسٹی کا سوالنامہ جس میں خوش رہنے
کےبارے میں سوال کئے گئے تھے دیا گيا۔ ڈیٹا کا ایس پی ایس اور ایڈیٹ چودہ نیز
پیرسن ٹسٹ ،ٹی ٹسٹ اور اینووا ٹسٹ کے ذریعے تجزیہ کیا گيا۔
نتیجے :تحقیق میں شرکت کرنے والے دو سو چوالیس طلبا میں سے ایک سو ترسٹھ
لڑکے تھے اور اکیا سی لڑکیاں تھیں۔تحقیق سے پتہ چلتا ہے کہ تنقیدی فکر ،خوش
رہنے میں یونیورسٹیون میں ا ٓپس میں کافی فرق پایا جاتا ہے ،اس کے ع��وہ خوش
رہنے اور تنقیدی فکر میں بھی خاصہ رابطہ پایاجاتا ہے۔
سفارشات :طلباء کے درمیان تنقیدی فکر کو پروان چڑھانے کے لئے کوشش کرنی
چاہیے اور اساتذہ کو چاہیے کہ وہ تعلیم کی نئي روشوں سے استفادہ کرتے ہوئے طلباء
کے خوش رہنے کے سامان فراہم کریں۔
کلیدی الفاظ :خوش رہنا ،یونیورسٹی اور تنقیدی فکر۔
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ﻣﻘﺎﯾﺴﻪ ﻣﻬﺎرﺗﻬﺎي ﺗﻔﮑﺮ اﻧﺘﻘﺎدي و ﺷﺎدﮐﺎﻣﯽ در ﺑﯿﻦ داﻧﺸﺠﻮﯾﺎن داﻧﺸﮑﺪه
ﻋﻠﻮم ﭘﺰﺷﮑﯽ ﺑﺎ ﺳﺎﯾﺮ داﻧﺸﮕﺎه ﻫﺎي ﻗﺎﯾﻦ

زﻣﯿﻨﻪ و ﻫﺪف :ﭘﯿﺸﺮﻓﺖ ﺗﺤﺼﯿﻠﯽ ﯾﮑﯽ از ﻣﻮﺿﻮﻋﺎﺗﯽ اﺳﺖ ﮐﻪ در ﺣﻮزه آﻣﻮزش
ﻋﺎﻟﯽ و ﺳﯿﺴﺘﻢ داﻧﺸﮕﺎﻫﯽ ﻫﺮ ﮐﺸﻮري اﻫﻤﯿﺖ زﯾﺎدي دارد .ﺗﻔﮑﺮ اﻧﺘﻘﺎدي و ﻣﻬﺎرت
ﺣﻞ ﻣﺴاﻟﻪ از ﺑﺮوﻧﺪادﻫﺎي اﺻﻠﯽ آﻣﻮزش ﻋﺎﻟﯽ و ﻣﻌﯿﺎرﻫﺎي اﻋﺘﺒﺎرﺑﺨﺸﯽ داﻧﺸﮕﺎه ﻫﺎ
ﻣﯽ ﺑﺎﺷﺪ .ﺷﺎدﮐﺎﻣﯽ ﯾﮑﯽ از اﺣﺴﺎﺳﺎت رﯾﺸﻪ اي اﻧﺴﺎن ،ﻧﻘﺸﯽ ﺗﻌﯿﯿﻦ ﮐﻨﻨﺪه در
ﺳﻼﻣﺖ ﻓﺮد و ﺟﺎﻣﻌﻪ دارد و ﻣﯽ ﺗﻮاﻧﺪ ﺑﻪ ﻋﻨﻮان ﮐﺎﺗﺎﻟﯿﺰور و ﺗﺴﻬﯿﻞ ﮐﻨﻨﺪه ،در ﺗﻮﺳﻌﻪ ي
ﺗﻔﮑﺮ اﻧﺘﻘﺎدي ﻧﯿﺰ ﻧﻘﺶ داﺷﺘﻪ ﺑﺎﺷﺪ .ﻣﻄﺎﻟﻌﻪ ﺣﺎﺿﺮ ﺑﺎ ﻫﺪف ﻣﻘﺎﯾﺴﻪ ﻣﻬﺎرﺗﻬﺎي ﺗﻔﮑﺮ
اﻧﺘﻘﺎدي ،ﺷﺎدﮐﺎﻣﯽ داﻧﺸﺠﻮﯾﺎن داﻧﺸﮕﺎﻫﻬﺎي ﻣﺨﺘﻠﻒ اﻧﺠﺎم ﮔﺮﻓﺘﻪ اﺳﺖ.
روش ﻫﺎ :اﯾﻦ ﻣﻄﺎﻟﻌﻪ ،ﯾﮏ ﻣﻄﺎﻟﻌﻪ ﺗﻮﺻﯿﻔﯽ -ﺗﺤﻠﯿﻠﯽ اﺳﺖ ﮐﻪ ﺑﺮ روي 244
داﻧﺸﺠﻮ از داﻧﺸﮕﺎه ﻫﺎي ﻣﺨﺘﻠﻒ ﺷﻬﺮﺳﺘﺎن ﻗﺎﯾﻦ ﮐﻪ ﺑﻪ ﺻﻮرت ﻧﻤﻮﻧﻪ ﮔﯿﺮي ﺧﻮﺷﻪ اي
ﭼﻨﺪ ﻣﺮﺣﻠﻪ اي وارد ﻣﻄﺎﻟﻌﻪ ﺷﺪﻧﺪ ،اﻧﺠﺎم ﮔﺮﻓﺖ .در اﯾﻦ ﻣﻄﺎﻟﻌﻪ از ﭘﺮﺳﺸﻨﺎﻣﻪ ﻫﺎي
ﺗﻔﮑﺮ اﻧﺘﻘﺎدي رﯾﺘﮑﺲ ،2003ﭘﺮﺳﺸﻨﺎﻣﻪ ﺷﺎدﮐﺎﻣﯽ آﮐﺴﻔﻮرد اﺳﺘﻔﺎده ﺷﺪ دادهﻫﺎ
ﺑﺎ اﺳﺘﻔﺎده از ﻧﺮماﻓﺰار  SPSSوﯾﺮاﯾﺶ 14و آزﻣﻮن ﻫﺎي آﻣﺎري ﻫﻤﺒﺴﺘﮕﯽ ﭘﯿﺮﺳﻦ
 t ،ﻣﺴﺘﻘﻞ و  ANOVAدر ﺳﻄﺢ ﻣﻌﻨﯽداري  0/05ﺗﺠﺰﯾﻪ و ﺗﺤﻠﯿﻞ ﺷﺪﻧﺪ.
ﯾﺎﻓﺘﻪ ﻫﺎ :از ﺑﯿﻦ  244داﻧﺸﺠﻮي ﻣﻮرد ﻣﻄﺎﻟﻌﻪ 163 ،ﻧﻔﺮ ) (66%/8ﭘﺴﺮ و  81ﻧﻔﺮ
)(33%/2دﺧﺘﺮ ﺑﻮدﻧﺪ .ﻧﺘﺎﯾﺞ ﻧﺸﺎن داد ﮐﻪ ﺑﯿﻦ ﻣﯿﺎﻧﮕﯿﻦ ﻧﻤﺮه ﺗﻔﮑﺮ اﻧﺘﻘﺎدي،
ﺷﺎدﮐﺎﻣﯽ در داﻧﺸﺠﻮﯾﺎن ﺑﺮ ﺣﺴﺐ داﻧﺸﮕﺎه ﺗﻔﺎوت ﻣﻌﻨﯽداري وﺟﻮد دارد.
) .(p<0/05ﻫﻤﭽﻨﯿﻦ ﺑﯿﻦ ﺗﻔﮑﺮ اﻧﺘﻘﺎدي ﺑﺎ ﺷﺎدﮐﺎﻣﯽ داﻧﺸﺠﻮﯾﺎن راﺑﻄﻪ ﻣﻌﻨﯽ داري
وﺟﻮد داﺷﺖ ).(r=0/246
ﻧﺘﯿﺠﻪ ﮔﯿﺮي :ﺗﻔﮑﺮ اﻧﺘﻘﺎدي و روش ﻫﺎي ارﺗﻘﺎي آن ﺑﺎﯾﺪ ﻣﻮرد ﺗﻮﺟﻪ ﺑﺮﻧﺎﻣﻪ رﯾﺰان
آﻣﻮزﺷﯽ ﻗﺮار ﮔﯿﺮد و اﺳﺎﺗﯿﺪ از روش ﻫﺎي ﻧﻮﯾﻦ آﻣﻮزﺷﯽ در ﺑﺮﻧﺎﻣﻪ درﺳﯽ در ﺟﻬﺖ
اﻓﺰاﯾﺶ ﺷﺎدﮐﺎﻣﯽ ﺗﺤﺼﯿﻠﯽ داﻧﺸﺠﻮﯾﺎن ﺑﻬﺮه ﮔﯿﺮﻧﺪ.
واژهﻫﺎي ﮐﻠﯿﺪي :ﺗﻔﮑﺮ اﻧﺘﻘﺎدي  ،ﺷﺎدﮐﺎﻣﯽ  ،داﻧﺸﺠﻮﯾﺎن
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INTRODUCTION
Nowadays, higher education is the infrastructure of social,
economic, political and cultural development in the
countries. Reviewing the factors of progress in developed
countries demonstrated that they have a capable, effective
and efficient educational system (1). Educational
achievement is one of the main issues in the educational
system of the countries. The framework of educational
achievement could influence the future of a country or a
nation (2).
On the other hand, students’ educational achievement is one
of the important indicators in the higher education system.
In other words, society and specially higher education
concerns about the destiny of the individual, successful
evolution and his/her status in the society. It is expected that
the individuals develop and improve from different
perspectives, including cognitive aspects, gaining skills and
capabilities, and personal, emotional and behavioral
dimensions (3).
Therefore, higher education system should enhance
knowledge, attitude and skills of students about criticism,
critical thinking and research. Since of the main goals of
higher education is to foster critical thinking methods in the
students (4). Critical thinking is described as one of the skills
of humans in the 21 century by UNESCO that could realize
and implement different solutions (5). Critical thinking
could be useful to achieve a better life in dealing with the
increasing challenges of information age, while a huge
amount of information is easily accessible. Owning to this
fact, Piaget considers critical thinking the main purpose of
the educational system in the training of human beings (6).
Since critical thinking has become highly important in the
education process, it is essential to define a fundamental and
a common understanding of different definitions of the
critical thinking (7). There have been different definitions of
critical thinking, however, there is no consensus about what
the critical thinking is (8).
Many of the authors and pundits have explained critical
thinking as a cognitive skill and problem-solving ability (9,
10, and 11). Lyutykh believes that critical thinking is the
“correct way of thinking” (12). Critical thinking is reasonable,
orderly, purposeful, effective, and logical and based on the
outcome that studies and analyzes all available information
and opinions via a scientific method (13).
Others believe that critical thinking occurs based on special
skills such as the ability to assess and measure reasons
sensibly (14). Critical thinking includes skills of assessment,
inference, analysis, deductive reasoning and inductive
reasoning (15). In fact, critical thinking requires willingness
to search for reality, curiosity and being analytical (16). This
type of attitude assists students to deal with social, scientific
and practical problems influentially. Furthermore, it has an
impact on the students’ learning style and performance (17).
Another influential factor in the students’ educational
development is happiness that is the dimension of critical
thinking. It means that critical thinking results in happiness,
and vice versa, happiness has a positive impact on critical
thinking, intelligence and creativity (18). It is one of the
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mental health component and the major element of
subjective well-being. Happy individuals feel more secure,
make decisions easier, have higher participation and feel
more satisfied in their life. These people are more successful
and handle their duties better, moreover, they can solve the
problems better (19). The studies showed that the happy
students have better performance in their educational
achievement (20). Due to this reason, the experts believe that
happiness should become the main purpose of education.
Therefore, nowadays the studies are focused on the
relationship between critical thinking and the psychological
and educational variables. Measuring the skills of critical
thinking is essential in order to recognize and resolve the
students’ cognitive deficiencies; in addition it is necessary to
analyze the impact of educational strategies (21). In
accordance to the importance of critical thinking and
happiness in students, the present research was conducted
to study the relationship between critical thinking and
happiness with educational achievement among the students
of Ghaen universities.

METHODS
This is a descriptive analytical study. The study population
was the students of university of medical sciences,
engineering, Payam Noor, and Islamic Azad University in the
city of Ghaen. The sample size was determined by Morgan
table and the 244 samples were selected. The students were
selected by multi-stage cluster sampling. The instruments
were Oxford Happiness and Rytas questionnaire of critical
thinking 2003. The samples consented to take part in the
study. Providing explanations, the researcher distributed and
gathered the questionnaire.
A. Rytas questionnaire of critical thinking 2003: the original
form of this test had 33 questions including 3 subscales.
The first part had 11 questions about the evaluation of
creativity, second part included 9 questions about maturity
and the third part included 13 questions about
commitment. It is scored by five-point Likert Scale. The
following results have been gained: creativity 75%, maturity
57%, and commitment 86%. Cronbach's alpha was used to
determine the reliability of the questionnaire and the
coefficient was 85% that was acceptable since it was higher
than 0.7.
B. Oxford Happiness Questionnaire: this tool was
developed by Michael Argyle and his colleagues in 1989. It
included 29 multiple choice items that were scored from
zero to three, respectively. The total score of the 29 items
was considered as the total score of the scale. The score of
the participants was between zero to 87. Amirpoor used
Cronbach’s Alpha to determine the reliability of happiness
questionnaire and the reliability was 93% (22).
Furthermore, the validity was confirmed by experts. The
reliability was determined by Cronbach’s Alpha method and
the coefficient was 85% that was acceptable since it was
higher than 0.7.
The data were analyzed by SPSS version 14, descriptive
statistics (frequency, mean, and standard deviation), and
Pearson correlation test, Independent T Test and ANOVA
were statistically significant 0.05.
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RESULTS
Among the participants 163 individuals (66.8%) were male
and 81 (33.2%) were female. The average age of the students
was 23.43 ± 5.41, the minimum was 18 and the maximum
was 32 (table 1 and 2).

Table 1. Frequency distribution
characteristics of the sample
Variable

Dimension

Gender

University

Grade

Marital status

Semester

of

personal

The result of ANOVA showed that there is statistical
significant difference between the mean of critical thinking
and happiness based on universities (p > 0.05). (Table 3)
The results of the correlation coefficient of Pearson
presented that there is a significant positive relationship
between the variables of critical thinking and happiness.
In accordance to the results of Independent T Test, there was
no significant difference in the average score of critical
thinking among the male and female students. (Table 5)

DISCUSSION

Frequency

Percentage

male

163

66.8

Female
Medical
sciences
Engineering

81

33.2

68

27.9

61

25

Paym Noor

33

13.5

Azad

82

33.6

College

44

18

Bachelor

197

80.7

Master

3

1.2

Single

202

82.8

Married

42

17.2

First

44

18

second

57

23.4

Third

27

11.1

fourth

55

22.5

Fifth

13

5.3

sixth

37

15.2

seventh

6

2.5

Eighth

5

2

Nowadays the experts of education agree that critical
thinking should not only be one of the purposes of
education, but also should be an integral part of the
education at different levels. Critical thinking could provide
the best solution via analysis, assessment, selection and
application, which is the essence of the world nowadays.
Therefore, developing thinking skills, including critical
thinking should be considered as an educational priority.
The present teaching methods used in the universities,
including lecture method make the learners inactive that
deprives them from the ability of critical thinking.
Consequently, the purpose of the present study was to
compare critical thinking skills and happiness among the
students of the university.
The results of the current study presented that there was a
significant difference (p: 0.001) in the comparison of critical
thinking skill among the students of medical sciences,
engineering, Payam Noor and Islamic Azad universities.
Among the participants, students of engineering gained the
highest score of critical thinking 115.62 ± 13.23; and then
were students of medical university, Payam Noor, and Islamic
Azad Universities, respectively. The mean of all students
showed that their critical thinking is higher than average.
This is highly important, especially among the medical
students, since on one hand there are rapid changes in the

Table 2. the mean of variables in the sample
Variable – statistics
Critical thinking

Average and standard
deviation
115.62 ± 13.23

Minimum

Maximum

71

155

Happiness

72.50 ± 14.83

30

116

Age

23.43 ± 5.41

18

32

Table 3. comparing the mean of variables (critical thinking, happiness) based on university

Variable of
university
Critical
thinking
Happiness

Medical Sciences
University

Engineering
University

Payam Noor
University

Azad University

Standard deviation ±
mean

Standard deviation ±
mean

Standard deviation ±
mean

Standard deviation ±
mean

115.54 ± 14.67

12.83 ± 13.53

112.69 ± 11.12

112.97 ± 11.56

0.005

69.11 ± 14.16

75.24 ± 14.36

66.09 ± 15.12

75.85 ± 14.64

0.001
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Table 4. Correlation matrix of variables
happiness

Critical thinking

Variable

0.246**

1

Correlation

0.001

-

Significance Level

1

0.246**

Correlation

-

0.001

Significance Level

Critical thinking
Happiness

Table 5. comparing the mean score of critical thinking and happiness based on gender
Gender variable

Male

Female

Standard deviation ± mean

Standard deviation ± mean

Critical thinking

114.71 ± 13.71

117.5 ± 11.95

0.128

Happiness

73.88 ± 13.88

69.71 ± 16.35

0.038

medicine and on the other hand the medical students should
get along with the complexities of the health system;
therefore, critical thinking is an essence for this group of
students, Hasanpoor (23) and Azdi (24) have also shown in
their studies. The results of the current study showed that
the variable of happiness has significant difference 0.001
between different universities.
Myers and his colleagues 1995 declared that the people
with higher critical thinking ability, can conclude more
reasonably and are happier (12). In addition, the study of
Vahdat and his colleagues showed the students that are
better at critical thinking have better educational
achievement (25). In the study of Moradi et al. (26), it was
declared that clinical education about problem solving
could be influential to enhance students’ critical thinking.
In addition, Ghanbari Hashem Abadi and his colleagues
mentioned that critical thinking could predict happiness
which is consistent with the results of the present study
(27). Chan and his colleagues stated that critical thinking is
related to creativity (28). Fisher believes that critical
thinking and creativity could not be separated, creative
thinking and critical thinking are two peculiarities of
human beings. Furthermore, Sborn states that critical mind
supervises creative mind; creativity is considered as a
component of critical thinking and the results show that
there is a significant relationship between the two variables
(P: 0.0001) (11).
Furthermore, the results demonstrated that there is a
significant difference between the levels of students’
happiness at different universities which is consistent with
the results of Fazl Elahi and his colleagues (29). This result
could be affected by the welfare status, and cultural and sport
facilities of each university. The results of the relationship
between students’ critical thinking skill and happiness
presented that if the students have higher critical thinking
skill, the level of happiness and satisfaction enhances in
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P-value

them. This result is consistent with the result of Bayat and
his colleagues. They showed that there is a significant
relationship (P < 0.05) between happiness, creativity and
dignity (30). In addition, Amipoor (22) stated that there is a
significant difference between critical thinking and
happiness which consistent with our study. Since critical
thinking results in students’ flexibility, appropriate reaction,
correct predictions and rational decision making, and
accountability that leads to the increase of happiness.
The results of the present study demonstrated that the level
of critical thinking and happiness is higher than average in
different universities. Since the students of medical
university require education of cognitive skills, problem
solving, teaching based on performance, scientific method
based on the analysis of data, therefore, it is an essence for
the Education Department and Development Center of
Medical Sciences University to teach critical thinking skills.
Furthermore, education should be based on active methods
so that the students think and discuss more. Moreover, it is
recommended to use simulation and rethinking techniques.
Happiness is the mood dimension of critical thinking and
influences the components of thinking, intelligence and
creativity and is a component of mental health.
Consequently, it is suggested to the Department of Students
of universities to hold scientific, cultural and recreational
programs in order to enhance the level of happiness and
social welfare among the students.
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