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ORIGINAL ARTICLE
إﺟﺮاء اﻹﺧﺘﺒﺎرات ﯾﺰﯾﺪ ﻣﻦ ﻣﺴﺘﻮي اﻟﺒﻘﺎء اﻟﺬﻫﻨﯽ ﻟﺪرس اﻟﻔﯿﺰﯾﻮﻟﻮﺟﯿﺎ

Partially Tests during Course Improves the Students Retention of
Renal Physiology Knowledge

اﻟﻤﻘﺪﻣﻪ  :إن ﻣﻦ اﻻﻣﻮر اﻟﻤﻬﻤﻪ ﻟﺪي اﻻﺳﺎﺗﺬه و اﻟﻄﻼب ﻓﯽ ﻣﺮﺣﻠﻪ اﻟﻤﻘﺪﻣﺎت ﻓﯽ
اﻟﺪراﺳﻪ اﻟﻄﺒﯿﻪ ﻫﻮ ﻣﺴﺘﻮي ﺑﻘﺎء ﻫﺬه اﻟﺪروس ﻓﯽ اﻟﺬﻫﻦ .اﺛﺒﺘﺖ اﻟﺪراﺳﺎت إن ﻫﻨﺎك
ﻋﻮاﻣﻞ ﻣﺆﺛﺮه ﻓﯽ ﻣﺴﺘﻮي ﺑﻘﺎء اﻟﻤﻌﻠﻮﻣﺎت ﻓﯽ اﻟﺬاﮐﺮه .إن ﻫﺬه اﻟﺪراﺳﻪ ﺗﺤﻠﻞ ﻣﺴﺘﻮي
ﺗﺄﺛﯿﺮ اﺧﺘﺒﺎرات ﺧﻼل اﻟﺪوره ﻋﻠﯽ "ﻣﺴﺘﻮي ﺑﻘﺎء اﻟﻤﻌﻠﻮﻣﺎت ﻓﯽ اﻟﺬﻫﻦ" و ﻣﺴﺘﻮي
ﺗﺪﻧﯽ اﻟﻤﻌﻠﻮﻣﺎت " ﻓﯽ درس ﻓﯿﺰﯾﻮﻟﻮﺟﯿﺎ اﻟﮑﻠﯿﻪ ﻋﻨﺪ ﻃﻼب اﻟﻄﺐ و اﻟﺼﯿﺪ ﻟﻪ.
أﺳﻠﻮب اﻟﻌﻤﻞ :أﺟﺮﯾﺖ ﻫﺬه اﻟﺪراﺳﻪ ﻓﯽ اﻟﻌﺎم اﻟﺪراﺳﯽ  91-92ﻫﺪ.ش ﻓﯽ ﺟﺎﻣﻌﻪ
ﺟﻨﺪي ﺷﺎﺑﻮر ﻟﻠﻌﻠﻮم اﻟﻄﺒﯿﻪ و اﻟﻤﺠﻤﻮﻋﻪ اﻟﺘﯽ ﺗﻤﺖ اﻟﺪراﺳﻪ ﻋﻠﯿﻬﻢ ﻫﻢ ﻃﻼب
اﻟﻄﺐ و اﻟﺼﯿﺪ ﻟﻪ  .ﻟﻘﺪ اﺷﺘﺮك ﻃﻼب اﻟﺼﯿﺪ ﻟﻪ ﺧﻼل اﻟﻤﺮﺣﻠﻪ اﻟﺘﻌﻠﯿﻤﯿﻪ ﻟﻠﻤﺎده ﻓﯽ
ﺛﻼﺛﻪ اﺧﺘﺒﺎرات و ﻟﮑﻦ ﻟﻢ ﯾﺘﻢ اﺟﺮاء ﻫﺬه اﻹﺧﺘﺒﺎرات ﻟﻄﻼب اﻟﻄﺐ.
و ﺑﻌﺪ ﻣﻀﯽ  25اﺳﺒﻮع ﻣﻦ ﻧﻬﺎﯾﻪ اﻟﺪوره ﺗﻢ اﺟﺮاء اﺧﺘﺒﺎر ﻟﻤﻌﺮﻓﻪ ﻣﺴﺘﻮي ﺑﻘﺎء
اﻟﻤﻌﻠﻮﻣﺎت ﻓﯽ اﻟﺬﻫﻦ و ﻣﺴﺘﻮي ﻧﻘﺼﺎن اﻟﻌﻤﻠﯽ ﻓﯽ ﻣﺎده ﻓﯿﺰﯾﻮﻟﻮﺟﯿﺎ اﻟﮑﻠﯿﻪ  .اﺷﺘﻤﻞ
اﻟﻔﺤﺺ ﻋﻠﯽ  17ﺳﺌﻮال ذو ارﺑﻌﻪ اﺟﻮﺑﻪ و ﮐﺎن ﻫﻨﺎك ﺟﻮاب واﺣﺪ ﺻﺢ ﺗﻢ اﺳﺘﺨﺪام
اﻷﺧﺘﺒﺎرات اﻻﺣﺼﺎﺋﯿﻪ  Tاﻟﻤﺴﺘﻘﻞ و اﻟﻤﺰدوج.
اﻟﻨﺘﺎﺋﺞ :إن ﻣﻌﺪل اﻟﻌﻼﻣﺎت ﻋﻨﺪ ﻃﻼب اﻟﻄﺐ ﮐﺎن اﻗﻞ ﻣﻦ ﻃﻼب اﻟﺼﯿﺪ ﻟﻪ
) (p<0.01اﺟﺎب ﻃﻼب اﻟﻄﺐ ﻋﻠﯽ  45±3,25ﻣﻦ اﻻﺳﺌﻠﻪ ﺑﺸﮑﻞ ﺻﺤﯿﺢ ﻓﯽ ﺣﺎل
اﺟﺎب ﻃﻼب اﻟﺼﯿﺪ ﻟﻪ ﻋﻠﯽ  66,4±2,3ﻣﻦ اﻻﺳﺌﻠﻪ ﺑﺸﮑﻞ ﺻﺤﯿﺢ .ﮐﺎن ﻣﺴﺘﻮي اﻟﺘﺪﻧﯽ
ﻓﯽ ﻣﻌﻠﻮﻣﺎت درس ﻓﯿﺰﯾﻮﻟﻮﺟﯿﺎ اﻟﮑﻠﯿﻪ ﻋﻨﺪ ﻃﻼب اﻟﻄﺐ  22,7±3و اﻋﻠﯽ ﺑﺸﮑﻞ
واﺿﺢ ﻣﻦ ﻃﻼب اﻟﺼﯿﺪ ﻟﻪ اﻟﺬي ﮐﺎن ( P<0.01) 10,86±1,5
اﻹﺳﺘﻨﺘﺎج :اﺷﺎرت ﻧﺘﺎﺋﺞ ﻫﺬه اﻟﺪراﺳﻪ اﻟﯽ إن اﺟﺮا اﺧﺘﺒﺎرات ﻣﺘﮑﺮره و ﻣﺴﺘﻤﺮه اﺛﻨﺎء
دراﺳﻪ ﻣﺎده اﻟﻔﯿﺰﯾﻮﻟﻮﺟﯿﺎ ﻟﻪ دور ﮐﺒﯿﺮ ﻓﯽ ﺑﻘﺎء اﻟﻤﻌﻠﻮﻣﺎت ﻟﻤﺪه اﮐﺜﯿﺮ ﻓﯽ اﻟﺬاﮐﺮه
و ﺗﻘﻠﯿﻞ ﻣﺴﺘﻮي اﻟﻨﺴﯿﺎن و ﯾﻌﺘﺒﺮ ﻫﺬا اﻻﺳﻠﻮب و ﻫﺬه اﻹﺳﺘﺮاﺗﯿﺠﯿﻪ ﻧﺎﺟﺤﻪ ﺟﺪاَ.
اﻟﮑﻠﻤﺎت اﻟﺮﺋﯿﺴﯿﻪ  :اﻟﺒﻘﺎء اﻟﺬﻫﻨﯽ ،اﺧﺘﺒﺎرات اﺛﻨﺎء ﻓﺘﺮه اﻟﺪراﺳﻪ ،ﻓﯿﺰﯾﻮﻟﻮﺟﯿﺎ ﮐﻠﯿﻪ،
دﻋﻮه ،ﻃﻼب اﻟﺼﯿﺪ ﻟﻪ و اﻟﻄﺐ.

Background: Longevity of basic medical sciences is a major concern
of medical educators and physicians. It has been shown that different
learning styles can affect the half-life of the material. This study aimed
to evaluate the effect of partially tests during renal physiology course
on "the student’s retention of renal physiology knowledge" and
"knowledge loss" in pharmacy and medical students.
Methods: This case-control study was performed at Jundishapur
University of Medical Sciences in the academic year 2012-2013.
Study populations were pharmacy students and medical students.
The final renal physiology examination was on Jan of 2013 for both
groups. Pharmacy students participated in three partial tests during
the renal physiology course at first semester of the academic year
2012-2013 while medical students did not participate in these tests.
25 weeks after the final renal physiology examination, the both
groups of students were recruited to take a retest. Retention test
consisted of 17 multiple-choice questions; each question had one
correct answer. Statistical paired- and independent-samples t-tests
were used to analysis the results.
Results: the mean scores of retention test in medical students was
significantly lower than in pharmacy students (P<0.01). Pharmacy
students were answered correctly 66.4±2.3% of questions, while the
rate was declined to 45.15±3.25% in medical students. The rate of
"knowledge loss" in medical student was (22.7±3%) significantly
higher than in pharmacy students (10.86±1.5%) (P<0.01).
Conclusions: The findings suggest that taking partially tests during
physiology course is a highly efficient and an effective strategy to
enhance "the retention of renal physiology knowledge" and delay
the rate of "knowledge loss".
;Keywords: Partially Tests; Renal Physiology Course; Retention
Medical and Pharmacy Students

ل

۔

دوران

ر

ڈ
ڈا وں

ت

ا
ا

ا

ء
ا مد

*Seyyed Ali Mard1,
Physiology Research
Center (PRC), Research
Center for Infectious
Diseases of Digestive System
and Dept. of Physiology,
Ahvaz Jundishapur
University of Medical
Sciences, Ahvaz, IRAN

*1,

* Dept.

of Physiology
School of Medicine
Ahvaz Jundishapur
University of Medical
Sciences
Ahvaz
IRAN
Tel: +98 6133362411
Fax: +98 6133362411
E-mail: mardsa@ajums.ac.ir
Received: May 1, 2014
Accepted: September 28,
2014

آزﻣﻮن ﻫﺎي ﻃﻮل دوره ﻣﯿﺰان ﻣﺎﻧﺪﮔﺎري ذﻫﻨﯽ درس ﻓﯿﺰﯾﻮﻟﻮژي را
اﻓﺰاﯾﺶ ﻣﯽ دﻫﺪ

۔
ذ ں

او :
۔ اس
رو ں
۔
ر
ذ
ر اور
ذ
ا
ا م دی ۔
ر
۔
ہ
ا
ر
ی ر
دو ار رہ اور رہ
روش:
ء
ء اور دوا زی
دی ۔ اس
د
م
ء ر
دوا زی
۔ اس
ح
ء
د
ء دو رہ ا
دو ں وہ
۔
ر
اور
ر
ر
ء ذ
ہ آ
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ﻣﻘﺪﻣﻪ :ﻣﯿﺰان ﻣﺎﻧﺪﮔﺎري ﯾﺎ ﻃﻮل ﻋﻤﺮ ذﻫﻨﯽ دروس ﻋﻠﻮم ﭘﺎﯾﻪ ﭘﺰﺷﮑﯽ ﯾﮑﯽ از دﻏﺪﻏﻪ ﻫﺎي
اﺻﻠﯽ اﺳﺎﺗﯿﺪ داﻧﺸﮑﺪه ﻫﺎي ﭘﺰﺷﮑﯽ و ﭘﺰﺷﮑﺎن ﻣﯽ ﺑﺎﺷﺪ .ﺑﻪ ﺧﻮﺑﯽ ﻧﺸﺎن داده ﺷﺪه اﺳﺖ ﮐﻪ
ﺷﯿﻮه ﻫﺎي ﻣﺨﺘﻠﻒ آﻣﻮزﺷﯽ ﻣﯽ ﺗﻮاﻧﺪ ﻧﯿﻤﻪ ﻋﻤﺮ ﻣﻄﺎﻟﺐ درﺳﯽ را ﺗﺤﺖ ﺗﺎﺛﯿﺮ ﻗﺮار دﻫﺪ .ﺗﺤﻘﯿﻖ
ﺣﺎﺿﺮ ﺑﺎ ﻫﺪف ﺑﺮرﺳﯽ اﺛﺮ آزﻣﻮن ﻫﺎي ﻃﻮل دوره ﺑﺮ "ﻣﯿﺰان ﻣﺎﻧﺪﮔﺎري ذﻫﻨﯽ" و "درﺻﺪ ﮐﺎﻫﺶ
داﻧﺶ" درس ﻓﯿﺰﯾﻮﻟﻮژي ﮐﻠﯿﻪ در داﻧﺸﺠﻮﯾﺎن ﭘﺰﺷﮑﯽ و داروﺳﺎزي اﻧﺠﺎم ﺷﺪ.
روش ﺑﺮرﺳﯽ :اﯾﻦ ﺗﺤﻘﯿﻖ ﺷﺎﻫﺪ ﻣﻮردي در ﺳﺎل ﺗﺤﺼﯿﻠﯽ  91-92در داﻧﺸﮕﺎه ﻋﻠﻮم ﭘﺰﺷﮑﯽ
ﺟﻨﺪي ﺷﺎﭘﻮر اﻧﺠﺎم ﺷﺪ .ﺟﻤﻌﯿﺖ ﻣﻮرد ﻣﻄﺎﻟﻌﻪ در اﯾﻦ ﺗﺤﻘﯿﻖ داﻧﺸﺠﻮﯾﺎن ﭘﺰﺷﮑﯽ و داروﺳﺎزي
ﺑﻮدﻧﺪ .داﻧﺸﺠﻮﯾﺎن داروﺳﺎزي در ﺳﻪ آزﻣﻮن ﺑﺨﺸﯽ در ﻃﻮل دوره درس ﻓﯿﺰﯾﻮﻟﻮژي در ﻧﯿﻢ ﺳﺎل
اول ﺗﺤﺼﯿﻠﯽ  91-92ﺷﺮﮐﺖ ﮐﺮده درﺣﺎﻟﯽ ﮐﻪ داﻧﺸﺠﻮﯾﺎن ﭘﺰﺷﮑﯽ در اﯾﻦ آزﻣﻮن ﻫﺎ ﺷﺮﮐﺖ
ﻧﺪاﺷﺘﻨﺪ .ﺑﯿﺴﺖ و ﭘﻨﺞ ﻫﻔﺘﻪ ﭘﺲ از ﭘﺎﯾﺎن دوره )ﺗﯿﺮﻣﺎه  ،(1392ﻫﺮ دو ﮔﺮوه در ﯾﮏ آزﻣﻮن ﻓﺮاﺧﻮاﻧﯽ
ﺟﻬﺖ ﺳﻨﺠﺶ ﻣﯿﺰان ﻣﺎﻧﺪﮔﺎري ذﻫﻨﯽ و درﺻﺪ ﮐﺎﻫﺶ داﻧﺶ درس ﻓﯿﺰﯾﻮﻟﻮژي ﮐﻠﯿﻪ ﺷﺮﮐﺖ
ﮐﺮدﻧﺪ .آزﻣﻮن ﻓﺮاﺧﻮاﻧﯽ ﺷﺎﻣﻞ ﻫﻔﺪه ﺳﻮال ﭼﻬﺎر ﮔﺰﯾﻨﻪ اي ﺑﻮد ﮐﻪ ﻫﺮ ﺳﻮال ﻓﻘﻂ ﯾﮏ ﭘﺎﺳﺦ
ﺻﺤﯿﺢ داﺷﺖ .ﺟﻬﺖ آﻧﺎﻟﯿﺰ داده ﻫﺎ از آزﻣﻮن ﻫﺎي آﻣﺎري  Tﻣﺴﺘﻘﻞ و ﻣﺰدوج اﺳﺘﻔﺎده ﺷﺪ.
ﻧﺘﺎﯾﺞ :ﻣﯿﺎﻧﮕﯿﻦ ﻧﻤﺮه آزﻣﻮن ﻓﺮاﺧﻮاﻧﯽ در داﻧﺸﺠﻮﯾﺎن ﭘﺰﺷﮑﯽ ﺑﻪ ﻃﻮر ﻣﻌﻨﯽ داري ﮐﻤﺘﺮ از
داﻧﺸﺠﻮﯾﺎن داروﺳﺎزي ﺑﻮد ) .(P<0.01داﻧﺸﺠﻮﯾﺎن ﭘﺰﺷﮑﯽ ﻓﻘﻂ ﺑﻪ  45±3/25درﺻﺪ از
ﺳﻮاﻻت ﭘﺎﺳﺦ ﺻﺤﯿﺢ دادﻧﺪ در ﺣﺎﻟﯽ اﯾﻦ ﻣﯿﺰان در داﻧﺸﺠﻮﯾﺎن داروﺳﺎزي  66/4±2/3درﺻﺪ
ﺑﻮد .ﻣﯿﺰان ﮐﺎﻫﺶ داﻧﺶ ﻓﯿﺰﯾﻮﻟﻮژي ﮐﻠﯿﻪ در داﻧﺸﺠﻮﯾﺎن ﭘﺰﺷﮑﯽ  %22/7± 3ﺑﻮد ﮐﻪ ﺑﻪ ﻃﻮر
ﭼﺸﻤﮕﯿﺮي ﺑﺎﻻﺗﺮ از داﻧﺸﺠﻮﯾﺎن داروﺳﺎزي ﺑﺎ ﮐﺎﻫﺶ  %10/86±1/5اﺳﺖ ).(P<0.01
ﻧﺘﯿﺠﻪ ﮔﯿﺮي :ﻧﺘﺎﯾﺞ ﻣﻄﺎﻟﻌﻪ ﺣﺎﺿﺮ ﻧﺸﺎن داد ﺑﺮﮔﺰاري آزﻣﻮن ﻫﺎي ﺑﺨﺸﯽ در ﻃﻮل دوره ﯾﮏ
روش ﮐﺎرآﻣﺪ و ﯾﮏ اﺳﺘﺮاژي ﻣﻮﺛﺮ ﺟﻬﺖ اﻓﺰاﯾﺶ ﻣﯿﺰان ﻣﺎﻧﺪﮔﺎري ذﻫﻨﯽ درس ﻓﯿﺰﯾﻮﻟﻮژي ﮐﻠﯿﻪ
و ﮐﺎﻫﺶ ﺳﺮﻋﺖ ﻓﺮاﻣﻮﺷﯽ داﻧﺶ ﻓﯿﺰﯾﻮﻟﻮژي اﺳﺖ.
ﮐﻠﯿﺪ واژه :ﻣﺎﻧﺪﮔﺎري ذﻫﻨﯽ ،آزﻣﻮن ﻫﺎي ﻃﻮل دوره ،ﻓﯿﺰﯾﻮﻟﻮژي ﮐﻠﯿﻪ ،ﻓﺮاﺧﻮاﻧﯽ  ،داﻧﺸﺠﻮﯾﺎن
داروﺳﺎزي و ﭘﺰﺷﮑﯽ
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Partially Tests and Knowledge Retention

INTRODUCTION
The basic medical sciences are included to medical
curriculum approximately from mid-1800 (1). The retention
or longevity of the learned basic medical sciences in
preclinical period is important and a major source of concern
for medical educators and physicians. They are believed that
a substantial portion of these sciences are lost in clinical and
final years (2). The period of time over which course
participants forget half of what they have been taught called
"half-life of learning"(3). Loss of some portions of the learned
basic medical sciences is inevitable. Some decline in the
ability to remind what was once learned is normal and
happened resulted from a physiologic condition called as
"forgetting" process (4) and also long-term nonuse of the
learned materials accelerate the speed of knowledge loss (5).
Many reports have shown that a substantial parts of the basic
medical sciences taught in medical school in preclinical years
are lost during clinical and final years (2). In a review study,
Custer has reported that approximately two-third to threefourth of the knowledge will be retained after one year and
the rate of knowledge loss further increase up to 50% in the
next year in medical education (1).
There are many factors that decrease retention of the learned
basic medical sciences such as lecture-based teaching
methods, lack of clinical relevance to the portions of material
covered and low attention to practical application of basic
science knowledge to clinical situations (6) Some suggested
teaching methods to improve the half-life of learning or
knowledge retention are reviewing, repetition and
reinforcement, interactive learning, problem-based learning,
note-taking (7), partial examinations during course (8) and
collaborative-group testing (9). Therefore, the aim of the
present study was to evaluate the effect of partially tests
during renal physiology course on “the student´s retention
of renal physiology knowledge” and “knowledge loss” in
pharmacy and medical students.
METHODS
This case-control study was performed at Jundishapur
University of Medical Sciences in academic year 2011-2013.
Study populations were pharmacy students [from the
beginning of fourth semester to the end of fifth semester]
and medical students [from the beginning of third semester
to the end of fourth semester].The final renal physiology
examination was on Jan of 2013 for both groups. Twenty-five
weeks after the final renal physiology examination [Jul of
2013], the students were recruited to take a retest. There are
three different methods to assess "knowledge retention" in
educational contest most common methods are recognition
__________

(true-false questions) and cued recall (open-ended questions).
The third method, multiple choice questions (MCQs), is a
mixture of recall and recognition (10). The retention test
consisted of 17 questions. Each question was followed by four
statements, only one of which was correct. The questions were
taken from of the course exam (8). The participation in test
was voluntary and students were unaware about the time of
retention test. Therefore, they had no chance to review the
lesson. Pharmacy students were participated in three partially
tests during renal physiology course in the previous semester
(first semester of the academic year 2012-2013) while medical
students did not participate in these tests. What was the
partially test? The lesson (renal physiology course) was divided
by three and students took a test for each part. Each test
consisted of 8 essay-questions [4 long-and 4 short-answers].
The educator and reference textbooks [Textbook of Medical
Physiology; chapters 25-30; Guyton and Hall] are identical in
both studied groups.
Statistical analysis
Data were analyzed using SPSS version 17 and are expressed
as mean±SEM. To compare the effect of partially tests during
renal physiology course on “the student's retention
knowledge”, the scores of retention test analyzed with
independent sample t-tests. To analysis the knowledge loss
in each group, the scores of course exams in Jan 2013 were
compared with their scores on 25 weeks later, retention test,
using paired samples t-tests. To compare the rate of
knowledge loss between groups, the scores of course exams
in Jan 2013 subtracted from the scores of retention test, and
the results were compared using independent samples ttests. P<0.05 was set as significance.
RESULTS
Thirty-eight percent of the studied population was men and
62% were women; mean age was 21±1 year. According to
table 1, there was a significant difference between the mean
scores of course exams of renal physiology on Jan 2013 and
the retention test scores 25 weeks later in both pharmacy and
medical students. As shown in figure 1, the mean scores of
retention test in medical students was significantly lower
than in pharmacy students (P<0.01). Pharmacy students
were answered correctly 66.4±2.3 percent of questions,
while the rate was declined to 45.15±3.25% in medical
students. The "knowledge loss" in medical students
(22.7±3%) was significantly higher than in pharmacy
students (10.86±1.5%) (Fig. 2; P<0.01).
DISCUSSION
The findings of the present study showed 1. There was a
significant difference between the mean scores of final and
__________

Table1. Comparison the Course Scores of Renal Physiology Exam and Retention Test (25 Weeks after the
Course Exam).
Student
Course exam (%)
Retention test (%)
Significant Difference(β)

β

Pharmacy

77±1.8

66.4±2.3

P<0.01

Medical

67.85±1.35

45.15±3.25

P<0.001

Represents Significance Difference Between Course Exam Scores Versus Retention Scores.
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Fig.1. Effect of partially tests during renal physiology
course on “the student's retention of renal physiology
knowledge" in medical and pharmacy students; Pharm:
pharmacy students; Med: medical students; **P<0.01 as
compared with pharmacy students.

the retention tests in both studied groups (pharmacy and
medical students), 2. The mean scores of retention test in
pharmacy students were higher than in medical students and
3. The "knowledge loss" in medical students was significantly
higher than in pharmacy students.
Different rates of knowledge physiology loss have been reported.
D´Eon found 16.1% decline in physiology knowledge after 1011 months to medical students (11). This rate was more in
Weitman report; The “Knowledge loss” of introductory
physiology course was 20% after 15 weeks on MCQs retention
test (12). In agreement with these findings, the present results
also showed a significant decrease in renal physiology
knowledge after 25 weeks on MCQs retention test in pharmacy
and medical students, 10.6 and 22.7%, respectively. This rate was
lower in pharmacy students than in medical students.
A question rose from the results of the above mentioned
studies? How to enhance the retention of the learned
materials? In response to the question, researchers and
medical educators are trying to provide new approaches of
instructions to increase the knowledge retention in basic
medical sciences. It is believed that if the students frequently
use the learned materials there is no the retention problem
(5). However, there are some factors that affect the long-term
retention of knowledge such as the content and tasks to be
learned, the conditions of retrieval, and the individual ability
of students (13). The mentioned factors are not under
control of educators or instructors.
It is suggested that instructional approaches can be impact
the retention of knowledge. In terms of instructional styles,
the review study of Custers provides suggestions as to how
to design a course, or even an entire curriculum, in order to
improve the long-term retention of knowledge (1).
Rodriguez et al have been reported taking partially exams
during pharmacology course significantly increase the mean
scores of retention test and their taught performance. In that
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Fig.2. Effect of partially tests during renal physiology
course on "knowledge loss" in pharmacy and medical
students; Pharm: pharmacy students; Med: medical
students; **P<0.01 as compared with pharmacy students.

study, two groups of medical students at the National University
of Mexico were recruited. The first group participated in three
partially test during pharmacology course while the second
group did not participate. Both groups recruited to take a
retention test 10-11 months later. The results showed that mean
scores of retention test in the first group was significantly higher
than in the second group. The scores of partially tests were
69.8% and 59.9%, respectively (5). In another study, Dobson
showed that taking retrieval quizzes enhanced the retention of
anatomy and physiology information. Due to the significant
results, he suggested that retrieval quizzes can be an effective
strategy to increase the retention of anatomy and physiology
knowledge (14). According to figure 2, the mean scores of
retention test in pharmacy students significantly higher than in
medical students. It was 66.4% in pharmacy students whereas
the rate declined to 45.15% in medical student. The reasons of
this considerable difference between pharmacy and medical
students would largely be related to participation in partially
tests during course. Therefore, these findings together suggest
that taking partially exams or quizzers during course can
effectively enhance the longevity of knowledge.
According to figure 3, the “knowledge loss” of renal
physiology information in medical students was two times
more than in pharmacy students, 22.7 versus 10.86%. As
mentioned above reports have shown different rates of the
knowledge loss of the taught physiology information. The
apparent difference between two groups can be related to
partially test during course. Taken these results together
suggest that if partially tests take place during the course, the
span of knowledge retention will increase as well.The
correcting papers and registering the scores after each exam
was time-consuming and makes the teacher busy and was the
limitation of the present study.Therefore, partially exams
taking during course effectively decrease the rate of
"Knowledge loss" of physiology information. In conclusion,
___________
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the findings of the present study show that taking partially tests
during physiology course is a highly efficient and an effective
strategy for enhancing "the retention of renal physiology
knowledge" and delay the rate of "knowledge loss".
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