Viewpoint of Medical Students to PBL in the Department of Cardiology

ORIGINAL ARTICLE
دراﺳﺔ وﺟﻬﺔ ﻧﻈﺮ اﻟﻄﻼب اﻟﻤﺘﺪرﺑﻴﻦ ﺣﻮل اﺳﺘﺨﺪام اﺳﺎﻟﻮب
اﻟﺘﻌﻠﻴﻢ اﻟﻘﺎﺋﻢ ﻋﻠﻰ ﺣﻞ اﻟﻤﺴﺎﺋﻞ ﻗﻲ ﻗﺴﻢ اﻟﻘﻠﺐ

Study of the viewpoint of Medical Interns and Externs toward Using
Problem- based Learning Method in Cardiac Ward, Birjand 2011

ﻣﻘﺪﻣﺔ :ﻓﻲ ﻫﺬه اﻟﻤﻘﺎﻟﺔ ﻗﻤﻨﺎ ﺑﺪراﺳﺔ آراء ﻃﻼب ﻗﺴﻢ اﻟﺘﺸﺮﻳﺢ ﺣﻮل اﻟﺘﻌﻠﻴﻢ
ﺑﺎﻟﻄﺮق اﻟﺘﻘﻠﻴﺪﻳﺔ وﻃﺮﻳﻘﺔ اﻟﻤﺒﺎﺣﺜﺔ
ﻃﺮﻳﻘﺔ اﻟﻌﻤﻞ :ﺗﻢ اﺟﺮاء ﻫﺬه اﻟﺪراﺳﺔ اﻟﺘﺤﻠﻴﻠﻴﺔ ﻓﻲ ﻗﺴﻢ اﻟﻘﻠﺐ ﻓﻲ
ﻣﺴﺘﺸىﻔﻰ وﻟﻴﻌﺼﺮ ﻓﻲ ﻣﺪﻳﻨﺔ ﺑﻴﺮﺟﻨﺪ ﺧﻼل ﻋﺎم  89ـ  .90وﻓﻲ ﻫﺬه
اﻟﺪورة اﻟﺘﻲ اﺳﺘﻐﺮﻗﺖ ﺷﻬﺮاً ﻛﺎﻣﻼً ﻓﻲ ﻗﺴﻢ اﻟﻘﻠﺐ ﺗﻢ اﺟﺮاء  5ﺟﻠﺴﺎت
ﺗﻌﻠﻴﻤﻴﺔ ﺑﻄﺮﻳﻘﺔ اﻟﻤﺒﺎﺣﺜﺔ ﺣﻴﺚ ﻗﺎم اﺳﺘﺎذ اﻟﺠﻠﺴﺔ اﻟﺘﻌﻠﻴﻤﻴﺔ ﺑﺘﻬﻴﺌﺔ ﻣﻠﻒ
ﺑﺎورﺑﻮﻳﻨﺖ ﻳﺘﻌﻠﻖ ﺑﺄﺣﺪ اﻷﻣﺮاض اﻟﺸﺎﺋﻌﺔ .ﺑﺪاﻳﺔ ﺗﻢ ﻃﺮح ﺑﻌﺾ اﻟﻌﻼﻣﺎت
اﻟﺘﺸﺮﻳﺤﻴﺔ ،ﺛﻢ ﺑﺪأ اﻟﻄﻼب ﺑﺎﻟﺴﺆال ﻋﻦ ﻫﺬه اﻟﻌﻼﻣﺎت واﻻﺳﺘﻔﺴﺎر ﻋﻦ
اﻟﻌﻼﺋﻢ اﻟﺴﺎﺑﻘﺔ ﻟﻬﺎ ،وﺣﻴﻨﻬﺎ ﻳﺒﺪأ أﺳﺘﺎذ اﻟﺠﻠﺴﺔ ﺑﻌﺮض ﻫﺬه اﻟﻌﻼﻣﺎت.
وﻓﻲ ﻧﻬﺎﻳﺔ اﻟﺒﺤﺚ ﻳﺘﻢ اﻟﺤﺪﻳﺚ ﻋﻦ اﻟﺘﺸﺨﻴﺺ اﻻﻓﺘﺮاﺿﻲ واﻟﺘﺸﺨﻴﺺ
اﻟﻘﻄﻌﻲ واﻟﺘﻨﺎﻗﺶ ﺣﻮل ﻣﺪاواة اﻟﻤﺮض وﻓﻲ ﻧﻬﺎﻳﺔ اﻟﺪورة ﺗﻢ ﺗﻘﺪﻳﻢ
اﺳﺘﻄﻼع ﻟﻠﻄﻼب ﻳﺸﺘﻤﻞ ﻋﻠﻰ ﻋﺸﺮة أﺳﺌﻠﺔ ﺣﻮل ﻣﻘﺎرﻧﺔ اﻟﻄﺮﻳﻘﺔ اﻟﻤﻘﺪﻣﺔ
ﻓﻲ اﻟﺪورة واﻟﻄﺮق اﻟﺘﻘﻠﻴﺪﻳﺔ ﻟﻠﺘﻌﻠﻴﻢ اﻟﺴﺮﻳﺮي .ﺛﻢ ﺗﻢ ﺟﻤﻊ اﻟﻤﻌﻠﻮﻣﺎت
وﺗﺸﻔﻴﺮﻫﺎ ﺑﺎﺳﺘﺨﺪام ﺑﺮﻧﺎﻣﺞ .SPSS
اﻟﻨﺘﺎﺋﺞ :ﻃﻴﻠﺔ ﻫﺬه اﻟﺴﻨﺔ ﺗﻢ ﺗﻌﻠﻴﻢ  40ﻣﺘﺪرب داﺧﻠﻲ و  30ﻣﺘﺪرب )50
ﻧﺴﺎء ،و  20رﺟﺎل( ﺗﻢ ﺗﺪرﻳﺒﻬﻢ ﻓﻲ ﻗﺴﻢ اﻟﻘﻠﺐ ﻋﻠﻰ ﻃﺮﻳﻘﺔ اﻟﻤﺒﺎﺣﺜﺔ ﻣﻌﺪل
درﺟﺎت آراء ﻛﻞ اﻟﻄﻼب  42/20±5/36ﻣﻦ ﻣﺠﻤﻮع  50درﺟﺔ .وﻫﺬا ﻳﺆﻛﺪ
ﻧﻈﺮة اﻟﻄﻼب اﻻﻳﺠﺎﺑﻴﺔ ﻟﻄﺮﻳﻘﺔ اﻟﻤﺒﺎﺣﺜﺔ ﺑﺎﻟﻨﺴﺒﺔ إﻟﻰ اﻟﻄﺮﻳﻘﺔ اﻟﺘﻘﻠﻴﺪﻳﺔ84 .
ﺑﺎﻟﻤﺌﺔ ﻣﻦ اﻟﻄﻼب اﻋﺘﻘﺪوا أن ﺣﺠﻢ اﻟﻤﻌﻠﻮﻣﺎت اﻟﻤﻨﺘﻠﻘﺔ اﻟﻴﻬﻢ ﺧﻼل ﻫﺬه
اﻟﺠﻠﺴﺔ )ﺳﻮاء اﻟﻨﺴﺎء أو اﻟﺮﺟﺎل( ﻟﻢ ﺗﺨﺘﻠﻒ اﺧﺘﻼﻓﺎً ﺣﻘﻴﻘﻴﺎً ﻓﻲ ﻛﻞ اﻟﻤﻘﺎﻃﻊ
اﻟﻌﺸﺮة اﻟﻤﺬﻛﻮرة .ﻓﺪرﺟﺔ ﻃﻼب ﻗﺴﻢ اﻟﺘﺪرﻳﺐ ﻓﻲ ﻛﻞ اﻟﻤﺠﺎﻻت ﻛﺎﻧﺖ
أﻋﻠﻰ ﻣﻦ درﺟﺔ ﻃﻼب ﻗﺴﻢ اﻟﺪاﺧﻠﻲ ﻟﻜﻦ ﻫﺬا اﻻﺧﺘﻼف ﻛﺎن ﻓﻘﻂ ﻓﻲ
ﻣﺠﺎل اﻟﺘﻌﻠﻴﻢ اﻟﻤﺮﻛّﺰ 4/1±0/8) .ﻟﺪي اﻟﻤﺘﺪرب اﻟﺪاﺧﻠﻲ/6±0/5،
(P=0/016،44/6±0/5
اﻻﺳﺘﻨﺘﺎج :أﻇﻬﺮت ﻧﺘﺎﺋﺞ اﻟﻤﻄﺎﻟﻌﺔ أن آراء اﻟﻄﻼب ﻣﺜﺒﺘﺔ ﻓﻴﻤﺎ ﻳﺘﻌﻠﻖ
ﺑﺎﻟﺘﻌﻠﻴﻢ اﻟﺴﺮﺳﺮي ﻋﻠﻰ ﻃﺮﻳﻘﺔ اﻟﻤﺒﺎﺣﺜﺔ وﻳﻤﻜﻦ اﻋﺘﻤﺎد ﻫﺬه اﻟﻄﺮﻳﻘﺔ ﻛﻄﺮﻳﻘﺔ
ﺗﻌﻠﻴﻢ ﺣﺪﻳﺜﺔ إﻟﻰ ﺟﺎﻧﺐ ﺑﺎﻗﻲ اﻟﻄﺮق اﻷﺧﺮى.
اﻟﻜﻠﻤﺎت اﻟﺮﺋﺴﻴﺔ :اﻟﻤﺘﺪرب اﻟﻌﺎم,اﻟﻤﺘﺪرب اﻟﺪاﺧﻠﻲ)اﻟﻤﺘﺨﺼﺺ(،اﻟﺘﻌﻠﻴﻢ
اﻟﺴﺮﻳﺮي،اﻟﻄﺮﻳﻘﺔ اﻟﺘﻌﻠﻴﻤﻴﺔ اﻟﺘﻲ ﺗﻌﺘﻤﺪ ﻋﻠﻰ ﺣﻞ اﻟﻤﺴﺎﺋﻞ

’Background: In the present study, we studied the clinical students
viewpoints toward traditional and case study training methods.
Methods: This analytical descriptive study was conducted in cardiac
ward of ValiAsr Hospital in Birjand from 1389 to 1390. 5 training
sessions in the form of case presentation were held during a onemonth course in cardiac ward. The trainer prepared a PowerPoint
file of a common disease before the start of the class. At the
beginning of the discussion a clinical symptom was presented then
students asked questions about the history, previous records, par
clinical signs, and etc. based on the mentioned symptom and the
trainer presented them. At the end of the discussion differential
diagnosis and final diagnosis were presented and treatment of the
disease was discussed. At the end of the course a researcher made
questionnaire including 10 questions in the case of comparing the
above mentioned method and the common clinical teaching
method was distributed among students. Then data was coded and
analyzed by SPSS.
Results: During this one year, 40 externs and 30 interns (50 females
and 20 males) were trained through case study method in cardiac
ward and the average score of the viewpoints of all students was
42.20±5.36 out of 50 which shows that students have a positive
point of view to case study method compared with the traditional
method. There was not a significant difference between the
viewpoints of male and female students in any of the ten mentioned
fields. The score of the externs’ viewpoint in all the fields was higher
than interns’, but this difference was just significant in the case of
deep learning (4.1±0.8 in interns, 4.6±0.5 , P=0.016).
Conclusions: The results of the study showed that students had a
positive viewpoint toward clinical training through case study and
this method can be used as a new educational method alongside
other methods.
Keywords: Intern; Extern; Clinical Training; Problem-based Learning

شعبہ قلب میں مسئلے کو حل کرنے کے طریقے کی تعلیم کے بارے
میں طبی طلباء کے نظریات۔
بیک گراؤنڈ :ہم نے اس تحقیق میں کلینیکل طبی طلباء کو روایتی اور عملی روش کے
بارے میں اپنے نظریات بیان کرنے کی دعوت دی۔
روش :یہ توصیفی تحقیق بیرجند شہر کے ولی عصر اسپتال کے کارڈیاک ڈپارٹمنٹ میں
انجام پائي اور ایک مہینے تک پانچ جلسے منعقد ہوے جن میں طلباء کو ایک مریض پر
کام کرنے کی ذمہ داری دی گئي تھی۔ کلاس کے آغاز میں لکچرر کسی عام بیماری کے
نکات بیان کرتا تھا اس کے بعد بحث کی ابتدا میں ایک کلینیکل علامت کا بھی ذکر کرتا
تھا اس کےبعد طلباء پیرا کلینیک علامتوں کےبارے میں سوال پوچھتے تھے اور لکچرر
عملی طور پر ان کے جواب دیتا تھا۔ آخر میں الگ الگ مسائل کی تشخیص اور حتمی
تشخیص دی جاتی تھی اور بیماری کا علاج کیا جاتا تھا۔ اس کے بعد دس سوالوں مشتمل
ایک سوالنامہ پیش کیا جاتا تھا جس میں روایتی تدریس اور نئي تدریس کی روش کا
مقابلہ کیا گيا تھا۔ طلباء کے جوابوں کا ایس پی ایس ایس سافٹ ویر سے تجریہ کیا گيا
تھا۔ یہ تحقیق دوہزار دس اور دوہزار گيارہ میں انجام دی گئي۔
نتائج :اس سال چار طلباء اور چالیس طلباء اور تیں انٹرن طلباء جن میں پچآس لڑکیاں اور
بیس لڑکے شامل تھے اس طرح کی ٹریننگ دی گئي۔ یہ ٹریننگ شعبہ قلب میں انجام
پائي۔ عملی روش کی نسبت طلباء نے مثبت نظر کا اظہار کیا۔ لڑکے اور لڑکیوں کے
نظریات میں کوئي خاص فرق نہیں تھا۔
سفارش :اس تحقیق سے پتہ چلا ہےکہ طلباء عملی روش کو زیادہ پسند کرتے ہیں اور اس
روش سے نئي روش کی حیثیت سے تدریس کے دیگرشیووں کے ساتھ استفادہ کیا جاسکتا
ہے۔
کلیدی الفاظ :طلباء ،کلینکل ٹریننگ ،مسئلے کو حل کرنے کی روش۔
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ﺑﺮرﺳﻲ دﻳﺪﮔﺎه داﻧﺸﺠﻮﻳﺎن ﭘﺰﺷﻜﻲ در ﻣﻘﺎﻃﻊ ﻛﺎر آﻣﻮزي و ﻛﺎرورزي ﻧﺴﺒﺖ
ﺑﻜﺎرﮔﻴﺮي روش آﻣﻮزش ﻣﺒﺘﻨﻲ ﺑﺮ ﺣﻞ ﻣﺴﺌﻠﻪ در ﺑﺨﺶ ﻗﻠﺐ

ﻣﻘﺪﻣﻪ :ﻣﺎ در ﻣﻄﺎﻟﻌﻪ ﺣﺎﺿﺮ ﺑﻪ ﺑﺮرﺳﻲ دﻳﺪﮔﺎه داﻧﺸﺠﻮﻳﺎن ﺑﺎﻟﻴﻨﻲ ﻧﺴﺒﺖ ﺑﻪ اﻣﻮزش ﺑﻪ
روش ﺳﻨﺘﻲ واﻣﻮزش ﺑﻪ روش ﻣﻌﺮﻓﻲ ﻣﻮرد ﭘﺮداﺧﺘﻴﻢ.
زﻣﻴﻨﻪ و ﻫﺪف :اﻳﻦ ﻣﻄﺎﻟﻌﻪ ﺗﻮﺻﻴﻔﻲ ﺗﺤﻠﻴﻠﻲ درﺑﺨﺶ ﻗﻠﺐ ﺑﻴﻤﺎرﺳﺘﺎن وﻟﻴﻌﺼﺮ ﺑﻴﺮﺟﻨﺪ
درﺳﺎل89-90اﻧﺠﺎم ﺷﺪ .در دوره ﻳﻚ ﻣﺎﻫﻪ ﺑﺨﺶ ﻗﻠﺐ 5،ﺟﻠﺴﻪ آﻣﻮزﺷﻲ ﺑﻪ ﺻﻮرت
ﻣﻌﺮﻓﻲ ﻣﻮرد ﺑﺮﮔﺰار ﻣﻲ ﺷﺪ .اﺳﺘﺎد اﻣﻮزش دﻫﻨﺪه ﻗﺒﻞ از ﺷﺮوع ﻛﻼس ﻓﺎﻳﻞ ﭘﻮرﭘﻮﺋﻴﻨﺖ
ﻣﺮﺑﻮط ﺑﻪ ﻳﻚ ﺑﻴﻤﺎري ﺷﺎﻳﻊ را اﻣﺎده ﻣﻴﻜﺮد .در اﺑﺘﺪاي ﺑﺤﺚ ﻳﻚ ﻋﻼﻣﺖ ﺑﺎﻟﻴﻨﻲ ﻣﻄﺮح
ﻣﻴﺸﺪ ﺳﭙﺲ داﻧﺸﺠﻮﻳﺎن ﺑﺮ اﺳﺎس ﻋﻼﻣﺖ ﻓﻮق ﺳﺌﻮاﻻﺗﻲ راﺟﻊ ﺑﻪ ﺷﺮح ﺣﺎل ،ﺳﻮاﺑﻖ
ﻗﺒﻠﻲ ،ﻋﻼﻳﻢ ﭘﺎراﻛﻠﻴﻨﻴﻚ و ...را ﻣﻴﭙﺮﺳﻴﺪﻧﺪ و اﺳﺘﺎد آﻧﻬﺎ را ﻧﻤﺎﻳﺶ ﻣﻴﺪاد .در اﻧﺘﻬﺎي ﺑﺤﺚ
ﺗﺸﺨﻴﺺ اﻓﺘﺮاﻗﻲ ،ﺗﺸﺨﻴﺺ ﻗﻄﻌﻲ و ﺑﺤﺚ در راﺑﻄﻪ ﺑﺎ درﻣﺎن ﺑﻴﻤﺎري ﺻﻮرت ﻣﻲ
ﮔﺮﻓﺖ .در ﭘﺎﻳﺎن دوره ﭘﺮﺳﺸﻨﺎﻣﻪ اي ﻣﺤﻘﻖ ﺳﺎﺧﺘﻪ ﺷﺎﻣﻞ 10ﺳﺌﻮال در راﺑﻄﻪ ﺑﺎ ﻣﻘﺎﻳﺴﻪ
روش ﻓﻮق و ﺗﺪرﻳﺲ ﻣﺘﺪاول ﺑﺎﻟﻴﻨﻲ در اﺧﺘﻴﺎر داﻧﺸﺠﻮﻳﺎن ﻗﺮار د اده ﺷﺪ.ﺳﭙﺲ اﻃﻼﻋﺎت
ﻛﺪ ﺑﻨﺪي ﺷﺪه ودر ﻧﺮم اﻓﺰار  SPSSآﻧﺎﻟﻴﺰ آﻣﺎري ﺻﻮرت ﮔﺮﻓﺖ.
ﻳﺎﻓﺘﻪ ﻫﺎ :در ﻃﻲ اﻳﻦ ﻳﻜﺴﺎل  40ﻛﺎر اﻣﻮزو 30ﻛﺎرورز)50دﺧﺘﺮ و 20ﭘﺴﺮ( در ﺑﺨﺶ
ﻗﻠﺐ ﺑﻪ روش ﻣﻌﺮﻓﻲ ﻣﻮرد اﻣﻮزش دﻳﺪﻧﺪ ﻣﻴﺎﻧﮕﻴﻦ ﻧﻤﺮه دﻳﺪﮔﺎه ﻛﻞ داﻧﺸﺠﻮﻳﺎن
 42/20±5/36از  50ﻧﻤﺮه ﺑﻮد ﻛﻪ ﻧﺸﺎن ﻣﻲ دﻫﺪ دﻳﺪﮔﺎه داﻧﺸﺠﻮﻳﺎن در راﺑﻄﻪ ﺑﺎ روش
ﺑﺤﺚ ﻣﻮرد ﻧﺴﺒﺖ ﺑﻪ روش ﺳﻨﺘﻲ ﻣﺜﺒﺖ ﻣﻲ ﺑﺎﺷﺪ .ﺑﻴﻦ دﻳﺪﮔﺎه داﻧﺸﺠﻮﻳﺎن دﺧﺘﺮ و ﭘﺴﺮ
در ﻫﻴﭽﻴﻚ از زﻣﻴﻨﻪ ﻫﺎي ده ﮔﺎﻧﻪ ﻓﻮق ﺗﻔﺎوت ﻣﻌﻨﻲ داري وﺟﻮد ﻧﺪاﺷﺖ .ﻧﻤﺮه
دﻳﺪﮔﺎﻫﺪاﻧﺸﺠﻮﻳﺎن ﻣﻘﻄﻊ ﻛﺎرورزي در ﻫﻤﻪ زﻣﻴﻨﻪ ﻫﺎ ﺑﺎﻻﺗﺮ از داﻧﺸﺠﻮﻳﺎن ﻣﻘﻄﻊ
ﻛﺎرآﻣﻮزي ﺑﻮد اﻣﺎ اﻳﻦ ﺗﻔﺎوت ﻓﻘﻂ در زﻣﻴﻨﻪ ﻳﺎدﮔﻴﺮي ﻋﻤﻴﻖ ﻣﻌﻨﻲ دار ﺑﻮد4/1±0/8) .
درﻛﺎراﻣﻮز(P=0/016 ،4/6±0/5 /6±0/5 ،
ﻧﺘﻴﺠﻪ ﮔﻴﺮي :ﻧﺘﺎﻳﺞ ﻣﻄﺎﻟﻌﻪ ﻧﺸﺎن داد دﻳﺪﮔﺎه داﻧﺸﺠﻮﻳﺎن ﺑﻪ اﻣﻮزش ﺑﺎﻟﻴﻨﻲ ﺑﻪ ﺻﻮرت
ﺑﺤﺚ ﻣﻮرد ﻣﺜﺒﺖ ﺑﻮده و ﻣﻴﺘﻮان از اﻳﻦ روش ﺑﻪ ﻋﻨﻮان ﻳﻚ روش ﻧﻮﻳﻦ اﻣﻮزﺷﻲ در ﻛﻨﺎر
ﺳﺎﻳﺮ روﺷﻬﺎ اﺳﺘﻔﺎده ﻛﺮد..
ﻛﻠﻤﺎت ﻛﻠﻴﺪي :ﻛﺎر اﻣﻮز ،ﻛﺎرورز ،آﻣﻮزش ﺑﺎﻟﻴﻨﻲ ،روش آﻣﻮزش ﻣﺒﺘﻨﻲ ﺑﺮ ﺣﻞ ﻣﺴﺌﻠﻪ

FMEJ 2;3 mums.ac.ir/j-fmej SEPTEMBER 21, 2012

Toba Kazemi1,*, Mohamad
Khodashenas2,
Nafise
Pourbadakhshan3,
Amir
Rahmanian Sharifabad 3
1
Birjand Atherosclerosis and
Coronary Artery Research
Center, Birjand University of
Medical Science, Birjand, Iran
2
Department of Internal
Medicine, Birjand University
of Medical Sciences, Birjand,
Iran
3
Student
Research
committee, Birjand University
of Medical Science, Birjand,
Iran
*

Birjand Atherosclerosis and
Coronary Artery Research
Center
Pasdaran Street
Birjand, 9717964151,
IRAN
Tel: +98 561 223 4717
Fax: +98 561 443 3004
Email:
drtooba.kazemi@gmail.com
Received: MARCH 29,2012
Accepted: APRIL 30,2012

FUTURE of MEDICAL EDUCATION JOURNAL

INTRODUCTION
Teaching is one of the educational processes that plays an
effective role in the efficiency of educational system (1).
Inventing new educational methods, their improvement and
development is one of the aims of organizations involved in
educational issues. In educational programs two general
patterns of student-centered and teacher-centered can be
observed (2).
Medical students face large and vast amounts of scientific
and practical topics which can’t be just learned through
memorization. On the other hand, the responsibility of
medicine is saving humans’ lives. Therefore, effective and
active learning is necessary for students of these fields, so
that they would guarantee their professional and scientific
successes (3).
Clinical training is preparing students for matching their
basic scientific knowledge with skills, through diagnosis and
treatment, patient care, and achieving different kinds of
professional skills (4). As the aim of clinical training is to
provide chances for students to connect their theoretical
information with practice (5). Improving the quality of
clinical training can train qualified students in different
clinical fields (6).
In famous universities, it’s a long time that different
teaching methodologies such as small groups, case study,
problem based learning are performed and replaced
traditional methods (7-9).
Generally, PBL is active getting of information through
problem analysis and trying to get their answers. PBL is
one of the most important improvements of medical
education in recent years of 20th century. The main idea
of PBL is that the start of learning should be with a
problem so that the learner is encouraged to learn and
solve the problem. The students themselves have to work
on the problem and get the necessary knowledge to solve
it. In the traditional model the students learn the
necessary knowledge for solving the problem before facing
it, while in PBL knowledge is achieved from working out
the problem (10, 11).
One of the suitable teaching methodologies is case
presentation. In this method, the students test their ability
to solve the problems in real clinical situations without the
presence of patients. A description and explanation of a
problem is given to the students, and then all the students
participate actively in discussing and explaining the
matter. Studies have shown that case presentation is an
appropriate tool for clinical-scientific training and
planning problems through using documented medical
principles is a selected method for presenting cases based
on clinical reasoning case study and is very practical.
Because in this method learners will completely
participate in the discussion and their mental process is
completely active (12). Various students have been
conducted in relation with this educational method (1214), but no studies have been conducted about this
method in cardiac ward, and according to the vast
epidemic of cardiovascular diseases and the necessity of
more familiarity of medical students with treating and
diagnostic methods of these diseases we conducted this
study (15).
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Therefore, we decided to conduct a study for studying the
viewpoints of students in the department of cardiology
toward case study and take a step toward improving medical
education.

METHODS
This is an analytical descriptive study which has been
conducted in the framework of evaluating case study
program in cardiac ward.
In this study according to the achievements of the fifth
meeting of general medical education association on
2212.2009 based on obligatory cardiac program in
internship and externship, the necessary educational
subjects of interns and externs were prepared on a CD
through PowerPoint. For preparing this CD professors of
cardiac ward and an internal specialist helped. Each case
started with a clinical sign (for example: a 45 year old
patient suffering from chest pain) then the history of
patients were explained and students were asked to request
their required paraclinical test. After that paraclinical tests
were done step by step and some questions about
differential diagnoses and necessary treating and diagnostic
steps were asked and discussed by the trainer. Finally, the
final diagnosis was determined and a short lecture was given
based on Harrison 2008 and 2011. After preparing the CD, it
was given to professors of cardiac ward to get their tips. For
preparing this CD cases of USMLE step 1-3 and 250 cases
and interesting cases adopted in cardiac ward of Vali Asr
Hospital of Birjand were used(16-18). And after that every
week, one day students were trained by the information of
this CD and one day through the traditional method by the
same professor. At the end of the month a questionnaire
was given to students for comparing this method with the
common method of ward (traditional). In the one-month
course of cardiac ward, 5 training sessions were held
through case presentation. The questionnaire included
demographic questions (age, gender, level) and questions
about the quality of teaching and answers were planned like
completely disagree, disagree, neutral, agree, completely
agree and they were scored as 1-5 respectively. This study
was conducted on all interns and externs who were passing
the one-year course in cardiac ward (Jan. 2010-Jan. 2011. In
this study all the students were included and there were not
any excluding criteria. From the ethical view all the
questionnaires did not include names and all the answers
were totally confidential. Data was analyzed by descriptive
statistics; independent t-test, α=0.05.

RESULTS
In this study, 70 medical students of Birjand University of
medical sciences with the average age of 23.86±1.22
participated, among whom there were 50 females and 20
males, (40 interns and 30 extren).
Based on the results of this study, participants in reply to
the related questions for comparing the understudy method
with the traditional method evaluated the effect of these
sessions positive. The average of the score of the whole
viewpoint of students in the case of case study method
compared with traditional method was positive.
As it can be seen in table 1, more than 84% of the students
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agreed and completely agreed in the cases of increasing
skills in diagnosing in case study method compared with
traditional method. 64% of student agreed and completely
agreed in increasing skills in idea presentation and about
24% were neutral in this case. In the case of the increase of
achieving new skills and satisfaction rate, 90% believed that
case study method is better than traditional method.
In the case of learning, creating scientific challenges,
matching content with real needs, deep learning, the
possibility of using professors’ experiences and the rate of
knowledge improvement more than two thirds of students
agreed and completely agreed on the case study method.
In table number 2, the comparison of the extrens’ and

interns’ viewpoints in the case of case study method is
presented. As it can be seen the scores of interns’ viewpoint
are higher than extrens’ in all fields but this difference has
been meaningful in the case of deep learning (P=0.016).
There was not a significant differences between the males’
and females’ viewpoints in any of the ten fields (P>0.05).
The score of females’ viewpoint was higher than males’
(42.34±5.4 against 41.85±5.37) but there was not a
significant relationship (P=0.733).
It is worth mentioning that the average of the score of
interns’ viewpoints was higher than extrens’ (43.33±4.88
against 41.35±5.61) but this difference was not meaningful
(P=0.127).

Table 1. Frequency distribution of students in different fields

Increasing skills in diagnosis

Completely
disagree
N (%)
1 (1.4)

Ability in idea presentation

0 (0.0)

5 (7.1)

17 (24.3)

30 (42.9)

18 (25.7)

Taking up new skills

0 (0.0)

0 (0.0)

6 (8.6)

35 (50)

28 (40)

Accelerating learning

0 (0.0)

2 (2.9)

7 (10)

25 (35.7)

36 (51.4)

Satisfaction rate

0 (0.0)

2 (2.9)

5 (7.1)

25 (35.7)

38 (54.3)

Creating scientific challenges

0 (0.0)

3 (4.3)

11 (15.7)

29 (41.4)

27 (38.6)

Deep learning

0 (0.0)

0 (0.0)

11 (15.7)

27 (38.6)

32 (45.7)

Matching content with real needs

0 (0.0)

0 (0.0)

12 (17.1)

30 (42.9)

28 (40)

Possibility of using instructors’ experiences

0 (0.0)

4 (5.7)

7 (10.0)

26 (37.1)

33 (47.1)

Rate of knowledge improvement

0 (0.0)

1 (1.4)

10 (14.3)

31 (44.3)

28 (40.0)

Field

Disagree
N (%)

Neutral
N (%)

Agree
N (%)

2 (2.9)

8 (11.4)

35 (50)

Completely
agree
N (%)
24 (34.3)

Table 2. Comparison of the score of interns’ and externs’ viewpoint in different fields
Field
Increasing skills in diagnosis
Ability in idea presentation
Taking up new skills
Accelerating learning
Satisfaction rate
Creating scientific challenges
Deep learning
Matching content with real needs
Possibility of using instructors’ experiences
Rate of knowledge improvement

Level

Mean(SD)

Mode

extern
Intern
extern
Intern
extern
Intern
extern
Intern
extern
Intern
extern
Intern
extern
Intern
extern
Intern
extern
Intern
extern
Intern

4.1 (0.8)
4.2 (0.8)
3.8 (0.9)
4.0 (0.9)
4.1 (0.8)
4.4 (0.6)
4.3 (0.8)
4.4 (0.7)
4.4 (0.7)
4.5 (0.8)
4.1 (0.8)
4.2 (0.9)
4.1 (0.8)
4.6 (0.5)
4.1 (0.7)
4.3 (0.7)
4.1 (0.9)
4.4 (0.8)
4.2 (0.7)
4.3 (0.7)

4
4
4
4
4
4.5
4.5
5
4.5
5
4
4
4
5
4
4
4
5
4
4

P Value
0.706
0.330
0.125
0.542
0.387
0.221
0.016*
0.292
0.261
0.428

* significant P Value
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DISCUSSION
This study was conducted with the purpose of achieving a
practical pattern for practicalizing the strategy of PBL and
methodologies based on evidences and cases in the
education of extrens and interns.
Computer has been considered as an appropriate learning
tool since its invention. Computers are used as a mediator
for different kinds of training. This kind of educational
relationship gets different names such as computermediated-communication (CMC). In this method
educational films,real pictures,and animation could be used
(19).
Although this study has been planned based on problem
solving and in training students case based PBL has been
mostly used. But generally speaking usual steps of PBL
teaching have not been followed and it has been mixed with
CMC.
Based on the current study the average score of interns’
viewpoints in all fields is higher than extrens’ but this
difference has been meaningful just in the field of deep
learning (P=0.016). These statistics show that interns
assessed the new methodology as more appropriate because
of a different view toward educational topics, because
during interny period, students face responsibilities such as
examining patients’ problems, taking diagnostic and treating
actions and taking necessary cares during adoption while
during externy mostly getting history, doing physical
examination, and recording the process of disease are
expected. On the other hand, according to the fact that in
this method clinical cases refereed to emergency ward and
clinic have been included and intrens are more in contact
with patients in emergencies and clinics, listening to the
educational topics thought by the new methodology more
interested by with more motivation and learned deeper and
evaluated with more appropriate in creating scientific
challenges in the educational environment. Creating
conditions for question and answer and making the learner
to thinks in the educational session, are issues that provide
the motivation for learning and participation in the
discussion for most students. 84% of students believed that
the amount of knowledge conveyed to them during this
session was more than the traditional method. Another
element of evidence based medicine is clinical experiences
of the physician. It is interesting that providing the
possibility of using this aspect by 84% of participants was
announced more than the traditional method. Such a result
rejects the normal belief about evidence based and problem
based learning methodologies being time consuming (13).
Another issue which has been emphasized in this study is
planning disease problems as an educational tool. In about
83% of cases replies stated that the content has matched
their real needs more than the traditional method. In
selecting disease problems, practicality of matters has been
very much important and it has been attempted that the
planned problems were the same or similar to real situation.
Selecting disease cases as a problem and presenting its
different parts like steps caused students to express their
answers in each step. Then different real treating and
diagnostic selections were presented to them and a
discussion was held for solving imaginary patients’ problems
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and the methods of facing similar conditions were trained.
In this manner scientific strict training or lecturing had
changed to an active and dynamic program for better
learning of students. On the other hand, educational topics
were totally organized and presented to studens practically.
These results have been achieved in a similar study by
Peyman Adibi et al. in which all the participants had
evaluated the effect of training sessions positive and in the
case of scientific challenge 54.8%, about learning matter
during sessions 80.6%, matching content with real needs of
workplace 77.4%, the possibility of using professors’
experiences 77.2% and the amount of knowledge transfer in
limited time 67.6% of the participants evaluated case
presentation better than traditional lecturing method (12).
In Kong ZX et al.’s study PBL and case presentation methods
were meaningfully better than the traditional method
(P<0.05) (14).
In Dianati’s study,nursing students were trained through
two methods of PBL and lecturing.The mean score of
students in both method were not significantly different.But
a survey of students’ opinions showed that in PBL
communication skills,motivation,and interaction abilities are
more improved which is similar to our results.(20)
In Zarghi’s study ,30 faculty members participated in PBL
workshop.In the end,most of them considered this method
as practical,interesting,and effective in their and students’
scientific progress (21).
Using case study as one of the new methodologies of
teaching not only provided enough chances for discussing
issues and important topics in class, but also changed
students’ state from passive in to active. Also the results of
this study can help instructors to make decisions in the case
of choosing new teaching methodologies or mixing these
methodologies with traditional methods.
Study Limitation
In our study there were some limitations. The number of
participants was not enough and according to the few
number of students in our university including more
participants was not possible. One of the most important
limitations of our study was little time for conducting this
study that according to the one month period of cardiac
externship and internship this problem could not be solved.
We couldn’t compare this method with the traditional
method from the point of affecting the quality of teaching
and learning.
As our study faced the problem of time limitation and also
for conducting such a method a group (including
programmers and case planners, …) was needed, it is
suggested that future studies are done in a vaster level, in
major wards like internal or with better plans and forming
departments with this teaching methodology in different
clinical words.
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