Opinions about Oral and Maxillofacial Pathology Course

ORIGINAL ARTICLE
دراﺳﮥ ﻧﻈﺮات ﻃﻼب ﮐﻠﯿﻪ اﻻﻧﺴﺎن ﻓﯽ ﻣﺸﻬﺪ ﺗﺠﺎه درس ﺑﺎﺛﻮﻟﻮﺟﯽ
اﻟﻔﻢ و اﻟﻔﮏ و اﻟﻮﺟﻪ ﻓﯽ اﻟﻌﺎم اﻟﺪراﺳﯽ 1388- 89ﻫﺪ .ش

اﻟﺘﻤﻬﯿﺪ و اﻟﻬﺪف :ﯾﻌﺘﺒﺮ درس ﺑﺎﺛﻮﻟﻮﺟﯽ اﻟﻔﻢ و اﻟﻔﮏ و اﻟﻮﺟﻪ ﻣﻦ اﻫﻢ
دروس اﻟﻤﻘﺪﻣﺎت ﻓﯽ ﮐﻠﯿﻪ ﻃﺐ اﻻﺳﻨﺎن و ﯾﻌﺘﺒﺮ ذو ارﺗﺒﺎط ﺑﯿﻦ ﮐﻠﯿﻪ اﻟﻄﺐ و
ﮐﻠﯿﻪ ﻃﺐ اﻻﺳﻨﺎن و ﯾﻌﺘﺒﺮ اﯾﻀﺎ ﮐﻘﺎﻋﺪه ﻣﺒﻨﺎﺋﯿﻪ ﻓﯽ اﻟﺪروس اﻟﺴﺮﯾﺮﯾﻪ و ﻧﻈﺮاَ
اﻟﯽ أن اﻟﺘﻘﯿﯿﻢ اﻟﻤﺘﺘﺎﻟﯽ ﻟﻪ دور ﮐﺒﯿﺮ ﻓﯽ ﺗﺒﯿﻦ ﻧﻘﺎط اﻟﻀﻌﻒ و اﻟﻘﻮه ﻓﯽ اﻟﻬﯿﮑﻠﯿﻪ
اﻟﺘﻌﻠﯿﻤﯿﻪ و ﯾﻌﺘﺒﺮ ﻣﻦ اﻫﻢ اﺳﺲ اﺻﻼح اﻟﻌﻘﺒﺎت اﻟﻤﻮﺟﻮده .ﺗﻬﺪف ﻫﺬه اﻟﺪراﺳﻪ
اﻟﯽ ﻣﺘﺎﺑﻌﻪ رؤﯾﻪ اﻟﻄﻼب و ﺗﺠﻤﯿﻊ اﻟﻤﻌﻠﻮﻣﺎت اﻟﮑﺎﻓﯿﻪ ﻹﺟﺮاء ﺑﺮﻣﺠﻪ ادق و اﺷﻤﻞ.
اﻷﺳﻠﻮب :أن ﻫﺬه اﻟﺪراﺳﻪ ﻣﻦ ﻧﻮع اﻟﻤﻘﻄﻌﯽ – اﻟﺘﻮﺻﯿﻔﯽ اﺟﺮﯾﺖ ﻓﯽ ﮐﻠﯿﻪ
اﻻﺳﻨﺎن ﻓﯽ ﺟﺎﻣﻌﻪ ﻣﺸﻬﺪ ﻋﺎم  1388-89ﻫﺪ.ش .ﻣﻌﯿﺎر اﺧﺘﯿﺎر اﻻﺷﺨﺎص ﮐﺎن،
اﻟﻄﻼب اﻟﺬﯾﻦ اﺗﻤﻮا اﻟﺴﻨﻪ اﻟﺜﺎﻟﺜﻪ اﻟﺪراﺳﯿﻪ و ﮐﺎﻧﻮا ﻗﺪ اﻧﺘﺨﺒﻮا ﻣﺎده ﺑﺎﺛﻮﻟﻮﺟﯽ
اﻟﻔﻢ و اﻟﻔﮏ و اﻟﻮﺟﻪ و ﮐﺎن ﻋﻨﺪﻫﻢ اﻟﺮﻏﺒﻪ ﻓﯽ اﻟﻤﺸﺎرﮐﻪ ﻓﯽ اﻟﺪراﺳﻪ .اﺟﺮﯾﺖ
ﻫﺬه اﻟﺪراﺳﻪ ﻋﻠﯽ  250ﻃﺎﻟﺐ و ﺗﻢ ﺗﺠﻤﯿﻊ اﻟﻤﻌﻠﻮﻣﺎت ﻋﺒﺮ اﺳﺘﻤﺎرات ﻣﺤﻘﻘﻪ ﺑﻌﺪ
ﺗﮑﻤﯿﻞ اﻷﺳﺘﻤﺎرات ﺗﻢ اﺳﺘﺨﺪام ﺑﺮﻧﺎﻣﺞ  SPSS 13ﻟﺘﺤﻠﯿﻞ اﻟﻤﻌﻄﯿﺎت.
اﻟﻨﺘﺎﺋﺞ :اﺷﺎرت ﻫﺬه اﻟﺪراﺳﻪ اﻟﯽ أن  %63.2ﻣﻦ اﻟﻄﻼب ﮐﺎﻧﺖ ﻧﻈﺮﺗﻬﻢ ﻣﻦ
اﻟﺘﺪرﯾﺲ اﻟﻨﻈﺮي ﻟﻬﺬا اﻟﺪرس و  %81.6ﻣﻨﻬﻢ ﮐﺎﻧﺖ ﻧﻈﺮﺗﻬﻢ ﻣﻦ اﻟﺘﺪرﯾﺲ
اﻟﻌﻤﻠﯽ ﻟﻬﺬا اﻟﺪرس ﮐﺎﻣﻠﻪ اﻟﯽ ﻧﺴﺒﯿﻪ  .اﻟﻐﺎﻟﺒﯿﻪ اﻗﺘﺮﺣﻮا اﺟﺮاء  Quizﺑﺸﮑﻞ دورات
ﻣﻨﺘﻈﻤﻪ و اﯾﻀﺎَ ﺻﻮﺗﻮا ﻷﺳﻠﻮب ﺗﻌﻠﯿﻤﯽ ﺗﮑﻮن اﻟﻤﺸﺎرﮐﻪ ﻓﯿﻪ ﺑﯿﻦ اﻟﻄﺎﻟﺐ و
اﻹﺳﺘﺎذ و ﻫﺬا ﻻﺟﻞ رﻓﻊ اﻟﻤﺴﺘﻮي اﻟﺘﻌﻠﯿﻤﯽ ،اﺷﺎر اﻟﻄﻼب اﻟﯽ ان اﮐﺒﺮ ﻓﺎﺋﺪه
ﻣﻦ ﻫﺬه اﻟﻤﺎده اﻟﺪراﺳﯿﻪ ﻫﻮ ﺗﺸﺨﯿﺺ اﻣﺮاض اﻟﻔﻢ.
اﻻﺳﺘﻨﺘﺎج :ﻧﻀﺮا اﻟﯽ اﻻﺳﺘﻔﺎده ﻣﻦ آرا اﻟﻄﻼب ﻓﯽ ﻣﺠﺎل ﺗﻌﻠﯿﻢ ﻣﺎده اﻟﺒﺎﺛﻮﻟﻮﺟﯽ
ﻟﻠﻔﮏ و اﻟﻔﻢ و اﻟﻮﺟﻪ ﻓﯽ ﻫﺬه اﻟﺪرﻟﺴﻪ اﺿﺎﻓﻪ اﻟﯽ اﻟﺤﺼﻮل ﻋﻠﯽ اﻋﻠﯽ ﺣﺪ ﻣﻦ
اﻟﺮﺿﺎ و اﮐﺒﺮ ﻣﺸﺎرﮐﻪ ﻣﻦ اﻟﻄﻼب ﻓﯽ اﻟﺪروس و اﯾﺠﺎد ﺗﻐﯿﯿﺮات ﻣﺨﺘﺼﺮه
ﻧﺤﺼﻞ اﻓﻖ ﻣﻀﯽ ﻓﯽ ﺗﺤﺴﯿﻦ ﮐﯿﻔﯿﻪ اﻟﺘﺪرﯾﺲ
اﻟﮑﻠﻤﺎت اﻟﺮﺋﯿﺴﯿﻪ  :ﻃﺎﻟﺐ ﻃﺐ اﻻﺳﻨﺎن ،ﺑﺎﺛﻮﻟﻮﺟﯽ اﻟﻔﻢ و اﻟﻔﮏ و اﻟﻮﺟﻪ.
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Background: oral and maxillofacial pathology is one of the major
courses in basic sciences relating dentistry to medicine and is the
basis of learning many clinical sciences. Since the periodic
evaluation is important in identifying issues and solving them, in
this study, students’ opinions were used to gather useful
information for better planning in this course.
The purpose of this study is to investigate students’ opinions
about oral and maxillofacial pathology course in Mashhad School
of Dentistry.
Methods: This is a cross-sectional study conducted in Mashhad
School of Dentistry in 2009-2010 academic year. All students
attending their third years of study or more, who had taken oral
and maxillofacial pathology course and were willing to answer the
questions participated the study. The study was done on 250
students, field method was used for data gathering and the data
gathering tool was a researcher made questionnaire, and census
was used for sampling. After collecting data, they were coded and
analyzed by SPSS 13.
Results: According to the results of this study, 63.2% of students
had complete to relative satisfaction with the theoretical
pathology course, and 81.6% had complete to relative satisfaction
with the practical pathology course. Students mentioned the
diagnosis of oral diseases as the main application of this course.
Conclusion: By using students’ opinions about Oral and
Maxillofacial Pathology course in this study, in addition to
improving students’ satisfaction by increasing participation and
minor modifications in examination methods, we can hope an
improvement in teaching quality.
Keywords: student of dentistry, oral and maxillofacial pathology
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Investigating Students’ Opinions about Oral and Maxillofacial
)Pathology Course in Mashhad School of Dentistry (2009-2010

م ا

زﻣﯿﻨﻪ و ﻫﺪف :رﺷﺘﻪ آﺳﯿﺐ ﺷﻨﺎﺳﯽ دﻫﺎن و ﻓﮏ و ﺻﻮرت ﯾﮑﯽ از دروس ﻣﻬﻢ در
ﻋﻠﻮم ﭘﺎﯾﻪ ﻣﯽ ﺑﺎﺷﺪ ﮐﻪ ﺷﺎﺧﻪ ارﺗﺒﺎﻃﯽ ﭘﺰﺷﮑﯽ و دﻧﺪاﻧﭙﺰﺷﮑﯽ ﺑﻮده و ﻣﺒﻨﺎي ﻓﺮاﮔﯿﺮي
ﺑﺴﯿﺎري از ﻣﺒﺎﺣﺚ دروس ﮐﻠﯿﻨﯿﮑﯽ ﻣﯽ ﺑﺎﺷﺪ .ﺑﺎ ﺗﻮﺟﻪ ﺑﻪ اﯾﻦ ﮐﻪ ارزﯾﺎﺑﯽ دوره اي ﺷﯿﻮه
ﻫﺎي آﻣﻮزﺷﯽ ﻧﻘﺶ ﺑﺴﺰاﯾﯽ در درك ﻧﻘﺎط ﺿﻌﻒ و ﻗﻮت ﻫﺮ ﺳﯿﺴﺘﻢ آﻣﻮزﺷﯽ و اﺻﻼح
ﻣﺸﮑﻼت ﻣﻮﺟﻮد دارد ،در اﯾﻦ ﻣﻄﺎﻟﻌﻪ ،ﺑﺎ ﺑﺮرﺳﯽ ﻧﻈﺮات داﻧﺸﺠﻮﯾﺎن ﺳﻌﯽ ﺷﺪ ﺗﺎ
اﻃﻼﻋﺎت ﻣﻨﺎﺳﺒﯽ ﺟﻬﺖ ﺑﺮﻧﺎﻣﻪ رﯾﺰي ﻫﺎي دﻗﯿﻖ آﻣﻮزﺷﯽ اﯾﻦ درس ﮐﺴﺐ ﮔﺮدد .ﻫﺪف
از اﯾﻦ ﻣﻄﺎﻟﻌﻪ ،ﺗﻌﯿﯿﻦ دﯾﺪﮔﺎه داﻧﺸﺠﻮﯾﺎن در ﻣﻮرد آﻣﻮزش درس آﺳﯿﺐ ﺷﻨﺎﺳﯽ دﻫﺎن و
ﻓﮏ و ﺻﻮرت در داﻧﺸﮑﺪه دﻧﺪاﻧﭙﺰﺷﮑﯽ ﻣﺸﻬﺪ ﺑﻮد.
روش :اﯾﻦ ﻣﻄﺎﻟﻌﻪ از ﻧﻮع ﻣﻘﻄﻌﯽ -ﺗﻮﺻﯿﻔﯽ ﺑﻮده ﮐﻪ در داﻧﺸﮑﺪه دﻧﺪاﻧﭙﺰﺷﮑﯽ ﻣﺸﻬﺪ
در ﺳﺎل ﺗﺤﺼﯿﻠﯽ  1388-89ﺻﻮرت ﭘﺬﯾﺮﻓﺖ .ﻣﻌﯿﺎر ورود ﺑﻪ ﻣﻄﺎﻟﻌﻪ،ﮐﻠﯿﻪ داﻧﺸﺠﻮﯾﺎن
ﺳﺎﻟﻬﺎي ﺳﻮم ﺑﻪ ﺑﺎﻻ ﺑﻮد ﮐﻪ درس آﺳﯿﺐ ﺷﻨﺎﺳﯽ دﻫﺎن و ﻓﮏ و ﺻﻮرت را اﻧﺘﺨﺎب ﮐﺮده
ﺑﻮدﻧﺪ و ﺗﻤﺎﯾﻞ ﺑﻪ ﭘﺎﺳﺨﮕﻮﯾﯽ ﺑﻪ ﺳﺆاﻻت را داﺷﺘﻨﺪ .در اﯾﻦ ﻣﻄﺎﻟﻌﻪ ﮐﻪ ﺑﺮ روي 250
داﻧﺸﺠﻮ اﻧﺠﺎم ﺷﺪ ،ﺷﯿﻮه ﮔﺮدآوري اﻃﻼﻋﺎت ﻣﯿﺪاﻧﯽ و اﺑﺰار ﮔﺮد آوري اﻃﻼﻋﺎت
ﭘﺮﺳﺸﻨﺎﻣﻪ ﻣﺤﻘﻖ ﺳﺎﺧﺘﻪ ﺑﻮد و ﻧﻤﻮﻧﻪ ﮔﯿﺮي ﺑﻪ روش ﺳﺮﺷﻤﺎري ﺻﻮرت ﮔﺮﻓﺖ .ﭘﺲ از
ﺗﮑﻤﯿﻞ ﭘﺮﺳﺸﻨﺎﻣﻪ ﻫﺎ،داده ﻫﺎ ﺟﻤﻊ آوري و ﮐﺪﮔﺬاري ﺷﺪه و ﺑﺎ اﺳﺘﻔﺎده از ﻧﺴﺨﻪ  13ﻧﺮم
اﻓﺰار آﻣﺎري  SPSSو آﻣﺎر ﺗﻮﺻﯿﻔﯽ ،ﻣﻮرد ﺗﺠﺰﯾﻪ وﺗﺤﻠﯿﻞ آﻣﺎري ﻗﺮار ﮔﺮﻓﺖ.
ﯾﺎﻓﺘﻪ ﻫﺎ :ﺑﺮاﺳﺎس ﻧﺘﺎﯾﺞ اﯾﻦ ﭘﮋوﻫﺶ  %63/2از داﻧﺸﺠﻮﯾﺎن از ﻧﺤﻮه اراﺋﻪ دروس آﺳﯿﺐ
ﺷﻨﺎﺳﯽ ﻧﻈﺮي و  %81/6از ﻧﺤﻮه اراﺋﻪ دروس آﺳﯿﺐ ﺷﻨﺎﺳﯽ ﻋﻤﻠﯽ رﺿﺎﯾﺖ ﮐﺎﻣﻞ ﺗﺎ
ﻧﺴﺒﯽ دارﻧﺪ و اﻏﻠﺐ آﻧﺎن اﻣﺘﺤﺎﻧﺎت دوره اي  Quizو روش ﺗﺪرﯾﺲ ﻣﺸﺎرﮐﺖ اﺳﺘﺎد-
داﻧﺸﺠﻮ را ﺟﻬﺖ ﺑﻬﺒﻮد ﮐﯿﻔﯿﺖ آﻣﻮزﺷﯽ ﭘﯿﺸﻨﻬﺎد ﻧﻤﻮدﻧﺪ.داﻧﺸﺠﻮﯾﺎن ﺑﯿﺸﺘﺮﯾﻦ ﮐﺎرﺑﺮد
درس آﺳﯿﺐ ﺷﻨﺎﺳﯽ دﻫﺎن را درﺗﺸﺨﯿﺺ ﺑﯿﻤﺎري ﻫﺎي دﻫﺎن ﻋﻨﻮان ﻧﻤﻮدﻧﺪ.
ﻧﺘﯿﺠﻪ ﮔﯿﺮي :ﺑﺎ اﺳﺘﻔﺎده از ﻧﻈﺮات داﻧﺸﺠﻮﯾﺎن در راﺑﻄﻪ ﺑﺎ ﻣﺴﺎﺋﻞ آﻣﻮزﺷﯽ درس آﺳﯿﺐ
ﺷﻨﺎﺳﯽ دﻫﺎن و ﻓﮏ و ﺻﻮرت در اﯾﻦ ﭘﮋوﻫﺶ ،ﻋﻼوه ﺑﺮ ﮐﺴﺐ رﺿﺎﯾﺖ ﺣﺪاﮐﺜﺮ
داﻧﺸﺠﻮﯾﺎن ﺑﺎ اﻓﺰاﯾﺶ ﻣﯿﺰان ﻣﺸﺎرﮐﺖ داﻧﺸﺠﻮﯾﯽ در دروس و ﺗﻐﯿﯿﺮات ﻣﺨﺘﺼﺮي در
ﻧﺤﻮه اﻣﺘﺤﺎﻧﺎت ،ﻣﯽ ﺗﻮان اﻣﯿﺪ ﺑﻪ ﺑﻬﺒﻮد ﮐﯿﻔﯿﺖ ﺗﺪرﯾﺲ داﺷﺖ.
واژه ﻫﺎي ﮐﻠﯿﺪي :داﻧﺸﺠﻮ دﻧﺪاﻧﭙﺰﺷﮑﯽ  ،آﺳﯿﺐ ﺷﻨﺎﺳﯽ دﻫﺎن و ﻓﮏ و ﺻﻮرت
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INTRODUCTION
According to the constitution of the Islamic Republic of Iran
and the World Health Organization’s goals, reaching health
for the whole nation is necessary. Considering this fact, the
main aim of the Ministry of Health and Medical Education is
to reach, maintain and improve people’s health. It is
obvious that training dentists should be in accordance with
this aim (1). The curriculum of dentistry which has been
used in dental schools throughout the country has been
approved on May 20, 2000. In recent years, reviewing the
curriculum of general dentistry seems inevitable, and
measures have been taken in this regard. The new
curriculum has been introduced to schools of dentistry (2).
Periodic evaluation of the curriculum is of great importance
in identifying issues and solving them.
Since students are the main receivers of dentistry education
and directly face its issues, their experiences and points of
view about the content, structure and quality of education
are considered as a main part of quality control of the
curriculum, its evaluation and a great resource for decision
making (3, 4).
Oral and maxillofacial pathology deals with the nature and
features of diseases concerning the oral and maxillofacial
region. Thus, pathology is important regarding health care
in medicine and dentistry. It is obvious that all dentists,
general and specialist, should have adequate information
about pathogenesis, clinical presentations, treatment and
prognosis of oral diseases (5).
In the curriculum of dentistry, pathology is considered as
an important basic science relating dentistry to medicine
and is the basis of learning many principles of clinical
courses. In the current curriculum, this course has six
theoretical and practical units, and in the new curriculum,
along with the practical course, the theoretical course
includes systemic diseases, diagnostic dentistry, tooth
decay, pulp and periapical diseases, which deals with the
origin, diagnosis, control and management of patients with
lesions in oral and maxillofacial region and its reports are
considered as gold standard in diagnosis (5, 6). A study by
Grogoriam in 2002 showed the importance of basic sciences
in solving clinical issues by dentists. Pathology, as a
theoretical science, has a close connection with the clinic.
Today, many new methods as tissue biochemistry, electron
microscope and radioisotope are available for pathologic
studies (7).
Since students are rather uninterested in learning the
material of this course, efforts should be made in this
regard so that they learn better. A study by Jahantigh et al.
in 2010 investigating educational needs of restorative
dentistry by alumni opinions showed that there are some
deficiencies in the restorative course (2). In the study of
Sanatkhani et al. regarding students’ opinions about
teaching and evaluation method in clinical courses in
Mashhad School of Dentistry, students believed that there is
no significant difference in teaching and evaluation
methods among different departments (8). Henzi
investigated the dentistry curriculum in different schools of
dentistry in the United States and Canada in 2007 and
concluded that students are satisfied with their educational
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experiences in general (9). Unfortunately, no study has
been done about basic sciences.
Investigating students’ opinions helps better planning to
improve the educational quality of the pathology course by
modifying the volume, content, number of units and
teaching hours of the course. In a study by Moezi in 2009,
89% of the participated students confirmed the efficiency of
evaluation by professor and 53% believed this has positive
impacts and mentioned scientific knowledge and teaching
method as features of a good professor (10).
The purpose of this study was to investigate students’
opinions about oral and maxillofacial pathology course in
Mashhad School of Dentistry in 2009-2010 academic year to
be a basis for future studies.

METHODS
This is a cross-sectional research conducted on 250 students
of Mashhad School of Dentistry who were passing their
third to sixth years of study in 2009-2010 academic year.
Census was used for sampling. All students in their third to
sixth years of study, either were passing or have passed the
pathology course, and were willing to answer the questions
participated the study. Students who have passed oral and
maxillofacial pathology in other universities were not
participated. Also, students could be excluded from the
research while answering the questions if they were not
willing to continue. Field method was used for data
gathering, and data gathering tool was a researcher made
questionnaire consisted of 21 questions, which was
designed by consulting with oral and maxillofacial
pathology members of faculty. The questionnaire was
consisted of closed and open-ended questions covering
different aspects of teaching oral and maxillofacial
pathology.
For validation, the questionnaire was presented to four
faculty members of the oral and maxillofacial pathology
department and their opinions were included in the
questionnaire. To investigate the reliability of the
questionnaire, a pilot study was conducted on 40 students
in two sessions with two-week intervals; the reliability
coefficient was upper than 70 percent. In the second
semester of the 2009-2010 academic year, unnamed
questionnaires were distributed among students of third,
fourth, fifth and sixth years. Students were informed about
the subject and goals of the questionnaire before filling it.
After gathering the questionnaires, they were coded
(multiple choice questions were coded based on the
number of choices) and were descriptively analyzed using
statistical software and tests.
Variables investigated in this study were the students’
attitudes toward different aspects of theoretical and
practical courses of oral and maxillofacial pathology, and
their success rate in passing the course, which were
calculated using the frequency of answers to each question.
These questions were about students’ opinions regarding
the necessity of passing oral and maxillofacial pathology
course, the number of course units, schedule, teaching
method, examination method, application in other fields of
dentistry, and the effectiveness of this course in diagnosis
and treatment of patients.
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SPSS 13 was used for data analysis. Descriptive statistics
including frequency distribution tables, central tendencies,
indexes of dispersion, and statistical charts were used for
data description.

RESULTS
This study was conducted on 250 students of Mashhad
School of Dentistry who have passed theoretical and
practical courses of oral and maxillofacial pathology. All
students were included completely and answered the
questions.
88 (19.68%) of all students failed to pass the pathology
courses 1 and 2 at the first time. They believed the most
important reasons for failure were being uninterested in the
lessons (44.3%), high volume of the course material
(37.1%), and difficult examinations (22.9%); only 18.6%
mentioned improper teaching as the cause of their failure. A
great number of students (42.4%) believed that the number
of units of theoretical pathology course are too high, while
54.4% stated that the number of units of practical pathology
course is appropriate (Table 1). In this study, most students
(52%) believed that the volume of the pathology course
material is not in accordance with its number of units (each
unit equivalent to 17 hours) and it’s heavy.

Most students (68.8%) believed that it is better to pass
theoretical and practical pathology in the third year, like the
current curriculum. (Table 2).
Most students were relatively satisfied with the teaching
methods (Table 3). Regarding educational improvement
methods, 42.9% of students chose quizzes, 16.5% chose
only lecturing, 8.2% chose question and answer, and 25.3%
chose teacher-student participation.
Regarding the evaluation methods, most students (86.6%)
preferred multiple-choice questions (Table 4).
Regarding the application of oral pathology course’s results
in other dentistry fields, students believed that it is mostly
applicable in the diagnosis of oral diseases and least in
prosthesis (Table 5).
Regarding the necessity of oral pathology in dentistry, the
following topics were believed to have the most importance
respectively: identifying diseases of the oral cavity and
maxillofacial diseases (25%), no necessity (18.7%) and
identifying pathologic lesions microscopically and how to
diagnose them (14.6%, Table 6).

DISCUSSION
Periodic investigation of teaching and evaluation methods is
significantly important in identifying issues and solving them.

Table 1. Students’ opinions about the number of units of theoretical and practical pathology course
Students’ opinions
Course
Theoretical
pathology 1 and 2
Practical
pathology 1 and 2

Total
n (%)

Is low
n (%)

Is high
n (%)

Is appropriate
n (%)

have no idea
n (%)

15 (6)

106 (42.4)

101 (40.4)

28 (11.2)

250 (100)

25 (10)

64 (25.6)

136 (54.4)

25 (10)

250 (100)

Table 2. Students’ opinions about years when it is more appropriate to pass theoretical and practical oral
pathology

n (%)

Same as current
curriculum
172 (68.8)

Students’ opinions
Should be continued Should be continued
to fourth year
to fifth year
38 (15.2)
23 (9.2)

Should be continued
to sixth year
17 (6.8)

Total
Frequency
250 (100)

Table 3. Students’ satisfaction with the methods of offering courses in theoretical and practical pathology
Students’ opinions
Course
Theoretical
Pathology
Practical
Pathology

Total
n (%)

Completely satisfied
n (%)

Relatively satisfied
n (%)

Unsatisfied
n (%)

13 (5.2)

145 (58)

92 (36.8)

250 (100)

33 (13.2)

162 (68.4)

55 (22)

250 (100)
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Table 4. Students’ opinions about examination types proper for the oral pathology course examination
Students’ opinions
Examination type

Multiple-choice

Written Tests

Blank-filling

Matching

OSCE

n (%)

214 (86.6)

17 (6.9)

26 (10.5)

57 (23.1)

4 (1.6)

Table 5. Students’ opinions about the application of oral pathology course’s results in other dentistry fields
Students’ opinions
Dentistry fields

Oral diseases
diagnosis

Oral radiology

Oral and
maxillofacial
surgery

Periodontology

Endodontics

Pediatric
dentistry

Orthodontics

Restorative

Prosthesis

n (%)

178 (74.8)

104 (43.7)

50 (21)

23 (9.7)

17 (7.1)

7 (2.9)

6 (2.5)

3 (1.3)

1 (0.4)

Table 6.
Student’s opinions

n (%)

Identifying diseases of the oral cavity and maxillofacial diseases

12 (25)

No necessity

9 (18.7)

Identifying pathologic lesions microscopically and how to diagnose them

7 (14.6)

It is not necessary for a general dentist, but it is important as a special field.

6 (12.5)

It is very applicable in case that the teaching method would be modified.

6 (12.5)

It is valuable as a basis for other courses.

6 (12.5)

As a physician, it is necessary to have general information.

2 (4.2)

Total opinions

48 (100)

Universities should constantly improve their educational
quality (11). In Iran, first efforts for continuous evaluation
of higher education were made in 1978 (8). In some
studies, opinions of graduate dentists were used to evaluate
educational system. Stewardson et al. investigated the
ability of dentists in root canal therapy using their own
feedbacks; subjects believed that their problem is mostly
due to being unfamiliar with new techniques and
equipment (12).
In 2011 Sivamalai et al. investigated teaching pathology
using online digital microscope based on feedbacks of 53
medical students of James Cook University in their fourth
and fifth years (13). Semyari et al. conducted a study in
2002 to investigate the efficiency of restorative and
periodontology departments in reaching educational goals;
the results showed that a review in curriculum and
educational system seems necessary (14).
Most studies about dentistry curriculum are conducted on
wwwwwwwwwwwwwwwwwwwwww
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professional institutions, alumni, faculty members,
educational officials and dentists. There are few studies
focusing on opinions of dentistry students (15). It seems
that it is a better idea to evaluate educational system using
students’ opinions, since they are currently facing the
issues, therefore they can easily offer their opinions and
solutions. Furthermore, students are more easily accessible
which makes the information richer and increases validity
and reliability. Henzi et al. investigated curriculum of some
dental schools of North America in 2007 (9). In this study
we investigated students’ opinions about different
educational aspects of oral pathology course. The data
gathering tool was questionnaire. The advantage of
questionnaire is that it is more affordable and less time
consuming and gathers a rather large amount of
information. Also, it is easier to analyze questionnaire’s data
compared to other methods (3).
In the curriculum of Mashhad School of Dentistry, there are
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two theoretical pathology courses (2 units each) and two
practical pathology courses (1 unit each). Most students
believed that the number of units for theoretical
pathology courses 1 and 2 is too high and only 6%
mentioned that this number is low, whereas for practical
pathology courses 1 and 2, most students (54.4%)
believed the number is appropriate. More than half of all
students (52%) believed that the volume of the pathology
course material is not in accordance with its number of
units (each unit equivalent to 17 hours) and it’s heavy. To
explain this, we can say that most students emphasize on
clinical sciences and are less willing to basic sciences,
which arises the need to put more emphasis on informing
students about the importance of basic sciences. No study
was found that have covered all mentioned factors. It
seems that the abundance and wideness of the course
material along with lots of memorizing subjects can
explain why students are uninterested in this course
which leads to failure in gaining proper grades. According
to the results of this study, more that 63% of students
were moderately to completely satisfied with the teaching
method of theoretical pathology course, and 82% with the
teaching method of practical pathology course. Also,
students were more satisfied with the teaching method of
practical pathology course which may show that students
are more willing to perform practical tasks. Thus,
theoretical courses must be taught with methods that
attracts students.
Mojabi’s study in 2002 in Ghazvin Dental School showed
that 43.3% of students were satisfied with their pathology
department. Also in this study, 43.3% of students
evaluated the planning of practical course as moderate
(16). Semyari et al. in 2003 most students had more issues
in the theoretical courses of restorative than in practical
courses (14).
According to this study, students mentioned these methods
as the best to improve educational quality, respectively:
periodic examinations, teacher-student participation, and
only lecturing. In a study by Talebi et al. in 2010, 67% of
students believed that in teaching clinical pathology,
question and answer method is more effective than
traditional method, 36.5% of students mentioned that
learning through group discussion is more effective than
lecturing, whereas 30% were not satisfied with group
discussion (17). Current study showed that only 8.2% of
students were satisfied with the question and answer
method, whereas 42.9% believed that periodic examination
is more appropriate in improving educational quality. In a
study by Delaram et al. in 2009, 57.6% of participated
faculty members used lecturing and question and answer
method, 10.8% used only lecturing method and the rest
used a combination of these along with lectures by
students, group discussion, problem solving, ward rounds
wwwwwwwwwwwwwwwwwww

and practical training (18).
According to this study, pathology course findings are most
applicable in these fields, respectively: oral diseases diagnosis,
oral radiology, oral and maxillofacial surgery, whereas they
are least applicable in these fields, respectively: prosthesis,
restorative, and orthodontics. Although it seems that
pathology has no direct relationship with other fields of
dentistry, it does not mean that this field is not necessary for
general dentists. Since general dentists are the first who visit
oral patients, it is very essential for them to be familiar with
pathology for screening and early detection of malignant
lesions. As Grogorian mentioned in a study in 2002 that
increase in theoretical information of dentists leads to better
solving of clinical issues, and pathology, as a theoretical
science, has a close connection with clinic (7).
Conclusion: According to this study, 86.6% of students
preferred multiple-choice questions for the examination,
and only 1.6% preferred OSCE questions. In a study by
Noohi et al. in 2008, 84.3% of clinical faculty members
participated in the study mentioned evaluation of clinical
skills through OSCE as essential (19). In the study of
Delaram et al. most faculty members used written tests and
multiple-choice questions and 38.2% always held mid-term
examinations and 88.3% considered final examination as
the most important evaluation method (18).
Considering unique features of the pathology course, like
being basic, difficult material and low income, measures
should be taken to attract more people to continue
education in this field.
According to the results of this study, students mentioned
these reasons for failure in pathology course, respectively:
being uninterested in the course material, difficult material,
and difficult examinations. Most students believed that the
number of units of theoretical pathology course is high,
whereas for the practical pathology course, number of units
is appropriate. This study showed that most students are
satisfied with teaching method of theoretical and practical
pathology and suggested periodic examinations, teacherstudent participation as methods to improve educational
quality and mentioned multiple-choice questions as the best
examination method.
Students believed that pathology course is mostly applicable
in oral diseases diagnosis, oral radiology, and oral and
maxillofacial surgery and mostly believed that the pathology
course materials were rarely used in diagnosing and
treatment of patients.
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